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Abstract 
This project is looking at the difficulties youth of today encounters when 
negotiating between the different spheres connected to choosing higher 
education, in their attempt to create their life project. To do this we have 
conducted a field study by interviewing ‘gymnasium’ students facing this 
choice. Furthermore, using RUC as a case study, we are looking at the 
difficulties of current society experienced at an institutional level. We then 
compare the two levels of institution and individual and conclude that the 
experienced influences are similar. We have therefore applied a handful of 
contemporary theorists who all engage in studying the problems inherent in 
contemporary society. Through them, we will conclude how there are many 
consequences and influences connected to making choices in today’s society and 
how these are different from traditional society: these including the death of 
grand narratives, disconnection from traditions and the many new factors that 
pull the subject in different directions. We conclude that these factors, and the 
way they have changed in current society, are caused by the current postmodern 
era. The once solid grand narratives used to define oneself are dead and 
therefore one has to define oneself through other, liquid spheres. RUC attempts 
to accommodate the new streams in society, which ultimately means that the 
contemporary RUC-student is inherently different from the one that RUC was 
built for. Furthermore, we conclude that the choice of higher education serves as 
both a self-realization project for youth and as a context for the expression of 
subjectivity at a complex stage of life.  
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Dimensions and Methods 
Subjectivity & Learning  
The dimension of Subjectivity & Learning is justified by our focus on the 
subject in relation to society and the influence of a social institution: education. 
We are conducting a project where we are looking at the relations between the 
youth of today, their choice of education and how they, through this choice, 
construct a life story. 
Therefore the main focus of our project is youth and choice making in 
contemporary society, which is why we are looking at the different factors that 
might have influence on the subject in relation to choice making processes, 
social relations and how all of these influence the life of the individual.  
In order to do this, we have worked with different theories based in the fields 
of sociology and social psychology to determine these factors and how they 
relate to and affect the individual.  
The project relies heavily on qualitative data, which we obtained by 
conducting two separate group interviews. Throughout our analysis of the 
collected data we have, in relation to the conducted interviews, relied on a 
sociological approach to structure our analysis and conceptualize the findings. 
We have, especially through our work with Kvale & Brinkmann's Interviews 
applied methods grounded in the dimension of Subjectivity & Learning, in our 
construction of the conducted interviews and then later on in our interpretation 
and analysis of the data so collected.  
Subjectivity & Learning Method 
The method of Subjectivity and Learning concerns what is asked, what you 
hear and read, with focus on the individual's subjective experience. 
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It distinguishes itself in the way that its methods are centered around the 
qualitative interview of a relevant subject and the topic of what is asked, what 
the interviewee must attempt to answer, and what is answered, what story does 
the subject relate to the given question, and what does this say of the subject’s 
personal experience. The methodology from the dimension of Subjectivity & 
Learning is grounded in the interaction with an interview subject and the method 
applied to our study is found in chapter 3 and 4 along with the processing of our 
interviews. 
Text & Sign  
The use of the Text & Sign dimension is justified in the forming of the 
interview, where we had many considerations regarding discourse in the sense 
of how the questions were asked, perceived and then returned, and what 
miscommunications that could happen during this process and what influence 
this might have on our collected data.  
 Further anchoring in the dimension of Text and Sign were evident in our later 
analysis and interpretation of the interviews, when examining the data and 
selecting what was relevant or not. 
Text and Sign Method 
The method of Text and Sign concerns the manner with which it is asked and 
answered, with focus on the communication-oriented part of a conversation. 
The method is concerned with the “how” of the interview and focuses on the 
questions asked, how it is asked, how it is received contra how it was supposed 
to be received and the other way around; how the question is answered and 
perceived by the interviewer. 
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We have applied the methodological approach to our interviews, as the means 
through which we are the means through which we investigate our case of study. 
The methodological deliberations and findings will be processed with our 
interviews as a point of departure. The method will be found in the chapters 3 
and 4 where it has been applied to our interview data. 
History & Culture  
Our use of the History & Culture dimension is justified by the focus on the 
development of young students’ life projects through the concept of the Danish 
university, and the historical aspect and development of the European university 
in general. The cultural aspect of the dimension is covered by the investigation 
of the cultural demands made of today's youth by our current societal structure 
through the specific focus on RUC, and in the comparison of how university and 
students accommodate each other through different negotiations.  
In our investigations of the historical aspects of the concept of the university 
and what role universities served in comparison to which part the university 
partake in today's society, we have applied a critical approach to the different 
sources and where they are originating from, in accordance with historic 
methodology. 
History and Culture Method 
This dimension is mainly focusing on philology and the aspect of source 
criticism. In our work on the history of the university, we have been working 
with different texts and articles, some with a more subjective approach to the 
German University Model and RUC’s ideology respectively.  
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As the saying goes, “history is written by the victors”. It can be argued that 
this is also the case in the sources we have worked with on the development of 
the university in the Western Europe. Since the German Humboldtian model 
spread to universities across the world, it is implied that the German University 
Model is “superior” to the French and the British Models. This is for example 
seen when they use phrases as “more student freedom” and “very strict military 
approach” about the German- and French University Models respectively.  
The use of the term “freedom” when speaking about the students is very 
relative to the time from which the text was written. Student freedom does not 
necessarily mean the same to people reading the text now, as it did in the 19th 
century.  
Most of the texts we have used to shed light on the history of RUC needed to 
be read in a critical way. This is due to the fact that most of them are written by 
RUC alumni – either people involved in the governing bodies or former 
students, etc. For example we have used two articles from the former RUC 
principal Henning Salling Olesen as some of our main sources. When working 
with these, it was necessary to take into consideration that his writing about 
RUC might be slightly biased, or at least in some way affected by his personal 
connection to the university. A text by historian Else Hansen was also used to 
provide background information on RUC. She was formerly associated with the 
university and we have to consider the implications of subjectivity vs. 
objectivity when reading anything published by her on the subject. 
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Introduction 
 
We have been born in an age of complexity; a time where everything that 
once seemed firm and solid has been turned liquid and made brittle. The pillars 
that were once the foundations of life such as social class, family, gender etc., 
have lost much of their meaning and left us facing a sea of possibilities, but with 
few guiding lights in sight. As the first generation to be born into this new 
societal structure we must strive to learn how to swim the sea of possibilities. 
One universal truth is that contemporary society waits for no one. This 
destabilization is not just in relation to the individual but in relation to 
institutions as well. In fact it seems like the only thing anyone can be sure of 
anymore is that everyone and everything must constantly fight to still be 
relevant or risk obsolescence. 
As students who have just had to make such decisions ourselves, we have 
experienced the struggle of deciding from a world of choice. Young generations 
in Denmark are obliged but also privileged to make many choices and from the 
many possibilities they face, compared to previous generations. However that is 
not always the case, as many struggle to make those important decisions and to 
choose between all these possibilities. Therefore we find it interesting to 
investigate how young people attempt to create stability and meaning in their 
lives through their choice of higher education. 
It seems that the individual, in current society, is exposed to a great amount of 
choices and that choices seem to have long-term consequences, not only for the 
young person in question, but also for society as a whole. 
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In today's world, it becomes an active process to try to make sense of 
everything, and one of many ways to do this, is through choice of higher 
education. In essence, we are studying the confusion surrounding this particular 
landmark decision for today's youth; one that might be seen as the choice 
through which a youth truly commences the path towards adulthood.  
We have chosen to interview youth because we believe them to be an indicator 
for current society and the problems this brings with it, on an individual level. 
We have also chosen to work with RUC as a case study, because RUC, like 
youth, can show us which challenges current society offers on an institutional 
level. 
Problem Formulation: 
How does the choice of higher education assist youth to negotiate their life 
projects? 
Sub Questions:  
• How can we conceptualize the subject in contemporary society? 
• How do young people understand university and how does this relate to 
their ongoing life projects? 
• What forces or influences shape the concept of University? 
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Structure of the Project 
 
In the text The Sociological Imagination, Charles Wright Mills outlines a 
structure for investigations in the field of sociology. He argues that the subject 
of study cannot be separated from its societal context, but neither is it possible to 
investigate society without its historical context. Investigating one cannot be 
done without the other, and in order to conduct a proper sociological 
investigation, one needs to reflect on the life of the individual and the history of 
a society in relation to each other. Using this logic we have constructed a 
structural model to outline how we are going to investigate our case. The model 
above illustrates our point of departure throughout the report, and we will 
continuously use it to clarify and summarize key concepts relevant to the next 
level of investigation. 
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The first two chapters will introduce relevant theories on the concepts 
concerning the sociological dualism between actor and structure.  
In the first chapter, we are examining subjectivity through different theories 
by contemporary sociologists in order to understand the subject and the position 
of the individual in contemporary society. 
The second chapter will investigate the evolution of the university as the 
structure in relation to its current place and meaning for the development of 
society. 
The two chapters combined will investigate the private life of the individual 
and the public world in which it is situated, and lead to our field study in chapter 
three. 
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Chapter 1: Subjectivity 
 
In the following chapter we will use three contemporary theorists who all 
concern themselves with the evolution of present times and their views on the 
qualities, imperfections and difficulties present in current society. We have 
chosen to work with Bauman, Beck and Mørch & Andersen specifically because 
their works, while not identical in scope or focus, are similar enough to warrant 
comparison and merging. 
What is the self? It is a question that has baffled many great thinkers 
throughout the ages, and rightly so since it is such a complex concept. René 
Descartes believed that the self is located in the mind - detached from the body. 
As such they are two completely different entities with the ability to influence 
each other. According to Descartes, the mind is the only one of these that can be 
trusted in, and of itself, because the bodily senses, evidently, can be tricked. 
Through the generous application of methodological doubt, Descartes therefore 
arrives at the conclusion that the only true knowledge you can obtain is what he 
phrases as:  
“I think, therefore I am”.1 
The question of what the self is can seem simple and maybe even downright 
banal. However it is often the case that as soon as we try to answer it by looking 
inwards, we stumble and fall as we realize that, not only are there many different 
probable answers, but also that it might be possible that there are no answers at 
all. 
                                         
1 Descartes, R. Principles of Philosophy, 1644, Part 1, article 7 
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Some philosophers, Karl Marx for one, believe that the needs of the 
individual are secondary to the needs of the many, and that everything of 
importance can be found by looking at the world around you; a world shaped by 
omnipresent class struggle. He suggests that the consciousness of a person 
changes with his or her material and social conditions and the self is thus shaped 
by this re-negotiation of consciousness2.  
Directly opposed to this notion stands Locke, who believed that the self can 
be perfected through interpersonal use of reason and reason alone. It is in this 
ability to postpone the execution of desirable actions that we have the 
opportunity to apply reason. Locke also emphasizes the importance of the 
individual’s responsibility for applying reason and acting upon the insights 
gained in this manner. Thus he moves responsibility away from external 
influences and centers it on the individual3.  
Nietzsche has touched upon the subject as well, and notes that we are all 
individual beings and that individuality and the self are neither static nor 
immovable. He argues that they are constructed and that, to be successful in life, 
one must actively seek to affect which  building blocks to build our self from 
and be constantly aware of holding on to a coherent style in these choices. 
Ideally this style should be marked by desirable qualities like courage, 
inventiveness, independence etc. and warns against harmful influences such as 
laziness and dependence upon others4. One can thus say that: 
“A self is just a set of coherently connected episodes”5 
                                         
2 Hall, D. E Subjectivity, 2004, p.50 - 57 
3 Hall, D. E Subjectivity, 2004, p.24 - 27 
4 Hall, D. E Subjectivity, 2004, p.68 - 71 
5 Nehemans, A. Nietzsche: Life as Literature, 1985 in Hall, D.E Subjectivity, 2004, p.69, l.23-24 
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As stated above many great thinkers have dealt with the concept of the self 
and while there is some commonalty in their perspectives, there are too many 
and very varied views on the topic to come up with a definition of identity that is 
in any way passable as an ultimate truth. We have therefore chosen a handful of 
current theorists whose works, while not identical in scope or focus, do warrant 
a comparison and merging. We will introduce the main points from Zygmunt 
Bauman, Ulrich Beck and Sven Mørch & Helle Andersen focusing on how the 
young person of today is formed through making choices. 
Liquid Modernity 
In his book, Liquid Modernity, Bauman explains the current world we live in, 
which he also labels as postmodern, is inherently different than early modernity 
in two very distinct ways:  
1. During modernity it was believed that there was an end to the road ahead, 
and that a perfect state was an achievable goal which society as a whole could 
aspire to. In Postmodernity, this is no longer believed to be the case and the loss 
of purpose leave today’s individual lost.  
2. During modernity it was believed that the transition of society towards a 
better world was a job for humanity as a collective entity.  
Reason and wisdom, which were fundamental driving forces for this 
transition to occur, were seen as traits inherent in all people, whereas changes in 
society today are seen as tasks to negotiate for the particular individuals 
possessing these traits. 
Although we still use legislation to better our world we use it much less than 
before and the betterment of a person’s individual situation is now seen as more 
up to the individual’s effort than a collective effort.   
This means that while the fear of an Orwellian type state has receded so has 
the idea that the world can ever be perfect.  
Page 16 of 105 
 
“(…) the post-Fordist, 'fluid modern' world of freely choosing individuals 
does not worry about the sinister Big Brother who would punish those who 
stepped out of line. In such a world, though, there is not much room either for 
the benign and caring Elder Brother who could be trusted and relied upon when 
it came to decide which things were worth doing or having and who could be 
counted onto protect his kid brother against the bullies who stood in the way of 
getting them”6 
Thus both the concepts of dystopia and utopia have vacated their seats of 
power as societal driving forces and given way to the concept of 
‘Individualization’ and a much stronger focus on the means rather than an end. 
By ‘Individualization7’ Bauman means the process of turning identity from a 
predetermined part of an individual, to a task of creation. We are thus no longer 
born to a fate already sealed by external influences, but instead are fated to 
choose our own goals and identity. Although we are no longer bound by a 
certain path, we are bound to choose one, or more, and Individualization has 
thus become a fate, not a choice. 
Thus we have moved from focusing on the ends to focusing on the means and 
ways of perfecting them. However this is the cause of much anxiety and stress 
because, where we once knew the end but doubted the means we now know the 
means, but have no end in sight. We are constantly faced with an 
insurmountable number of possible goals and, while we have the freedom to 
choose which ones to go for, we are nonetheless faced with a constant stream of 
unmade choices, and full individual responsibility for the ones we do choose. 
This means that we constantly search for any number of possible goals, and are 
always attempting to move towards them, in the hope of removing ourselves 
from the uncertainty inherent in a way of life, with a focus on means rather than 
end, and in the face of the complete lack of predestined choices.  
                                         
6 Bauman, Z Liquid Modernity, 2001, p.61-62, l.35-3 
7 Bauman, Z Liquid Modernity, 2001, p.31 
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The world of today is one where almost everything is a choice and the course 
of your life, once predetermined from birth by social class, familial traditions, 
gender and faith, has now changed to become a lifelong string of choices. 
With no previous generation to draw inspiration from, as today’s youth is the 
first generation to fully be a part of this complex life formation project, based in 
choice making, from the get-go, we are left with a huge amount of personal 
freedom and thus an amount of responsibility that can seem almost 
insurmountable. 
Although we are no longer born into any given group, class or community, we 
still strive to be part of these. We tend to cling to anything that takes 
responsibility for the previously mentioned uncertainty, although it should still 
be emphasized that we are always an individual first and a member of a 
community second.   
We choose to be part of these communities to cope with the total lack of 
security that freedom brings but although these bonds seem more important than 
ever before they also, contrastingly, seem more brittle and breakable than ever. 
This might be one of the prime reasons that another prominent feature of the 
Liquid Modernity is that humanity, as a whole or in sufficiently large groups to 
actually have an impact, still do not rebel against society or try to emancipate 
themselves from it because there is nothing to truly to emancipate oneself from, 
or indeed anyone to do it with, in the sense that today's individuals are unable to 
unify around any cause. 
This does not mean that we are no longer critical of the world around us, in 
fact we critique it more than ever before, but we lack the will to do anything 
substantial about it and thus we are rendered unprecedentedly free but ultimately 
impotent in the face of Postmodern Society; which is the transition from the 
modern idea of optimal structures to the belief that no such structures exist.  
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Bauman states: 
“We are perhaps more 'critically predisposed', much bolder and intransigent 
in our criticism than our ancestors managed to be in their daily lives, but our 
critique, so to speak, is 'toothless', unable to affect the agenda set for our 'life-
political' choices. The unprecedented freedom which our society offers its 
members has arrived, as Leo Strauss warned a long while ago, together with 
unprecedented impotence.”8 
Thus society has found a way to incorporate the ideal of critical thinking 
without ever having to fear repercussions because our critiques are so many and 
varied that no unifying ideal arises from them and thereby they are without 
impact. It can also be said that the society we live in no longer questions itself 
because it sees no alternative to itself9.  
With the added responsibility and accountability for personal choices comes 
also a much bigger emphasis on the individual and our ability of critical thought, 
as we must constantly weigh our options and the possible consequences that 
follow to a degree not comparable to any other historical period.  
Runaway World 
Like Bauman, Beck’s article A Life of One’s Own in a Runaway World states 
that living a life centered on the individual has become the norm. Every choice 
we make, no matter how altruistic it may seem, is primarily chosen for its 
benefit for the individual and not, as in previous eras, done for the greater good 
of a given unified, coherent group to which the individual adheres. The question 
is whether this way of thinking is a sign of a deeper level of change on a 
societal, maybe even global, scale, or whether it is a sign of a rise in egoism in 
the general public. 
                                         
8 Bauman, Z Liquid Modernity, 2001, p. 23, l. 17-23 
9 Bauman, Z Liquid Modernity, 2001, p.22 
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One of the coherent groups that are in decline is the traditional family life. 
The inherited recipes of the past are rejected as the individual will seek to claim 
authorship of its own destiny and create its own biography. The rejection of the 
inherited recipes is caused, at least partly, by their lacking ability to function in 
the current society, or as Beck calls it The Second Modernity10. It is imperative 
to understand that the process of creating a biography plays out like a forced 
choice and that if you cannot cope with the pressure or the constant stress of 
continuously having to make the demanded choices, society as a whole, or as 
Beck labels it, The Runaway World11, will leave you behind.  
Society today is differentiated into many spheres in which the individual is 
forced to operate. These spheres are not necessarily compatible and can cause 
conflict. It is within this conflict, where the individual is pulled in different 
directions, that the individuals create their own biographies. During the creation 
of our biographies we still form bonds to different groups and, while their 
importance has been greatly diminished, we still form more traditional bonds, 
such as with family, co-workers etc. It is important to note that even the bonds 
formed with these, traditionally binding and constricting, entities are transient 
and exposed to the same stream of constant change that permeates every other 
part of society. In short it can be said that while we still hold on to traditional 
values, we do so only when it is beneficial for our identity creation process.  
As there are no longer any binding and limiting traditions to make your 
choices for you, the various institutions become all the more important as these 
help create an environment that reinforces your aspiration to create a ‘life of 
your own’. The educational institutions serve as a primer, in which society 
aligns the individual towards functioning in an increasingly demanding world. 
                                         
10 Beck, U A Life of One’s Own in a Runaway World, 2001, p.25 
11 Beck, U A Life of One’s Own in a Runaway World, 2001, p.23 
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We are ourselves entirely responsible for what we can accomplish in life and 
are not limited to what is afforded us by social class, gender or family 
background12.   
Individuals are judged not by who they are, but what they can do. We are 
constantly required to be superior to everyone else, our competitors - to be 
smarter, quicker and better in all aspects of life. Success has become 
individualized, but so has failure and misfortune. As Beck states:  
“Your own life – Your own failure.”13 
The globalization of communication, economics and technology, and the 
increased physical connectivity this has generated, has caused a 'Globalization 
of biography'14. The intrinsic value of concepts such as your physical position in 
the world, the values associated with any particular geographical area where one 
might live, is in drastic decline. Beck argues that society has gone "from place 
monogamy to place polygamy"15 as, to an increasing degree, we form bonds to 
many different geographical locations throughout the world. 
Changing Youth Life 
In Individualization and the Changing Youth Life Mørch & Andersen state 
that, to an increasing degree, we are all considered individuals capable of 
rational thought from an early age and, to a growing extent, live in a world that 
is slowly beginning to catch up to a growing need for “other options” at every 
crucial junction in our lives. Society has to accommodate the mentality of the 
individual and has learned to cope with the fact that not every person chooses 
the most logical and obvious option. 
                                         
12 Beck, U A Life of One’s Own in a Runaway World, 2001, p.24 
13 Beck, U A Life of One’s Own in a Runaway World, 2001, p.24 
14 Beck, U A Life of One’s Own in a Runaway World, 2001, p.25 
15 Beck, U A Life of One’s Own in a Runaway World, 2001, p.25 
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Every choice in the span of our lives is permeated by a 'what do I get out of 
it'-mentality and, as such, every possibility that crosses us is weighed for its pros 
and cons, and a decision is made not on principle, or on the basis of some pre-
imposed logic, but instead for its own individual merits. 
This includes the educational system which has moved away from having its 
conditions, such as curriculum, structure and study program, shaped by the 
individual educational institutions. This left no other option, for the student, than 
to follow the structural boundaries or essentially fail to comply with the 
expectations and rules of society. Now we have moved towards a system where 
the institution must change its structure to fit the needs of the individual user. In 
the traditional society we viewed and sorted students after social class and 
gender but in today’s society such distinctions have become moot and students 
are now evaluated on the basis of the individual’s actual academic abilities 
instead. 
This new individualized approach to the schooling structure, focuses on a 
more student centered strategy, where knowledge and competencies are 
something we actively choose to seek out through various channels, education 
among them. In short, we seek knowledge from the school as opposed to having 
knowledge forced upon us by the school. 
The fact that making choices permeates every part of our daily lives in no way 
signifies that the risk involved, in making these choices, has lessened in any way 
and, in fact, might be riskier than ever. The amount of responsibility connected 
to these different choices lies squarely and indeed solely on the shoulders of the 
individual who makes them. As Mørch & Andersen states, this is not without 
problems.  
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“As both Beck and Bauman point out, societal problems today should be 
solved in individual biography. But this is exactly the situation that also creates 
problems. Maybe there are too few jobs available. Maybe not all young people 
are able to develop adequate competencies and expedient behavior.”16 
Making such choices leads to the individual creating a ‘Choice biography’17, 
where many different paths of life are possible. The individual does not just 
have to participate, but must choose what to participate in. This is also reflected 
in the choice of education, where the standardized or traditional may be rejected, 
in favor of a choice which suits individual needs more fully. However our life 
projects are negotiated, not only by choices, but also by how one navigates 
different contexts, and so fragmentation may arise.  
The individual must then be aware of the different contexts he or she is 
integrated into. The trajectory of their biographies has to be well planned and 
suited to their individual needs. They have to be very egotistical in their 
selection of what benefits them the most, meaning that further education and 
choice, might be postponed or pushed aside altogether. However, the conflict in 
this notion  is that the individual actively rejects the options available because 
they do not serve the purpose of his or her wishes for the future, while at the 
same time, those same options for other individuals serve the purpose of keeping 
the playing field as open as possible. 
Preliminary Conclusion  
In this chapter we have introduced the main theories by Bauman, Beck and 
Mørch & Andersen that we will be using in our analysis. While they may not 
agree on everything, these theorists do have many directly comparable concepts. 
                                         
16 Mørch, S. & Andersen, H Individualization and the Changing Youth Life, 2005, p.65 l.30-34 
17 Mørch, S. & Andersen, H Individualization and the Changing Youth Life, 2005, p.24 
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They arrive at a string of similar conclusions that all point towards a shift 
from what they generally refer to as the early or first modernity, towards a new 
kind of modernity. 
In this This new modernity is one where traditional bonds and commitments 
are dissolving and being replaced with new and constantly changing ones and 
the focus on individual accomplishments has increased to a level never before 
seen. It could be argued that these traditional structures are not dissolving, but 
merely transforming. They also agree that the negotiation between the different 
spheres or contexts in which the subject finds itself is a main part of how the 
individual is shaped. The influence of the different spheres and contexts on the 
individual and the incompatibilities that arise between them are shown 
graphically below:  
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Death of the Grand Narratives 
As the three theories mentioned above, and the ideas they present, all share a 
common denominator in Jean-Francois Lyotard's idea of the death of the grand 
narratives, in the sense that the traditional ideals and values, once held in great 
regard by the individual, have been deconstructed in current society. This point 
was first made by Lyotard at the end of the 1970s when he questioned the 
continued primacy of modernity’s ‘Grand Narratives’18. To link these three 
theorists together we will now account for Lyotard’s thoughts on contemporary 
society with regards to his function as a common denominator. We have 
gathered the information for this sub-chapter from the book Postmodern 
Education by Stanley Aronowitz and Henry A. Giroux, as well as the article 
Bauman's (post)modernism and globalization by Wouter de Vries, Anne 
Visscher and Don Misha Gerritsen. 
 
Lyotard argues that the society we live in today is a postmodern one which he 
believes to be an evolution from the previous period of modernity. According to 
Lyotard, the previous era of modernity was defined by three main concepts. 
“1.     Economic rationalisation: subjection of and total control over nature 
2.     Political rationalisation: subjection of and total control over politics 
3.     Scientific rationalisation: the possibility of gaining objective 
knowledge“19 
                                         
18 Aronowitz, S & Giroux, H. A Postmodern Education, 1997, p.60 
19 De Vries, W, Visscher, A & Gerritsen, D. M. Bauman’s (post)modernism and globalization, p. 5 
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Within sociology, the term 'rationalization'20 means moving away from 
traditional values and towards a more efficient model based on rational thinking. 
Lyotard claims that in modernity everything is reconsidered. In relation to 
Lyotard’s three main foundations of modernity, this means that the society 
moves away from being an agricultural society towards a knowledge society, 
where subjective knowledge was the way forward rather than relying on religion 
and ideology.  
In Postmodernity, in comparison to modernity, there is an intentional 
dismissal of the grand narratives in society, as the individual places greater 
emphasis on science and logic. Lyotard speaks of three grand narratives; 
Religion, Ideology and Nationalism. He believes that these were used to answer 
the big questions, such as who am I, why are we here? In the previous modernity 
individuals often identified themselves through the use of these 'grand 
narratives', turning these them into definite articles; you are a Christian, you are 
a Communist and so forth. In the age of Postmodernity, there seem to be no such 
grand narratives to define oneself through and each individual must therefore 
create their own history and identity, in which the core values are self-
realization, individualism and, above all, critical thinking21. Whether these grand 
narratives are truly gone is debatable, but in any case a significant element of the 
postmodern society is the questioning of absolutes and the critique of the idea of 
a universal truth. 
 
 
 
 
 
 
                                         
20 Aronowitz, S & Giroux, H. A Postmodern Education 1997, p.61 
21 Aronowitz, S & Giroux, H. A Postmodern Education, 1997, p.60 
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Chapter 2: History of the University 
 
As the focus of this project is youth on the verge of choosing whether or not 
to continue up the educational ladder, it appears marginally relevant to recount 
the foundation of the university. However because the notions of Bauman, Beck 
and Mørch & Andersen hint at potential consequences on an institutional level 
as well it suddenly becomes decidedly relevant to see if a comparison can be 
made between the institution and individual.  
“What they need, and what they feel they need, is a quality of mind that will 
help them use information and to develop reason that they need – although their 
struggles to acquire these often exhaust their limited moral energy.”22 
In the interest of making this comparison we have chosen RUC as a case 
study as it is founded on a very distinct, and atypical, ideology. This will 
potentially make it easier to see if contemporary society has influenced RUC in 
any way, as the strong ideological focus RUC was founded upon, no longer 
functions as a viable option according to some of our theorists. In an attempt to 
gather a better understanding of how RUC came to be, it is important to 
understand the foundation on which it was built, and the university model it was 
created as an opposing reaction to. Therefore it is relevant to recount the 
evolution of the idea of university through history, which is now part of the 
collective consciousness, and also as the actual institution or sphere in which the 
individual exists. This chapter will trace this evolution in order to develop a 
better understanding of how influences have affected university through time, 
and how university might have influenced the individual. 
 
                                         
22 Mills, C W, The Sociological Imagination, 2000, p. 5, l. 11- 14 
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The sources for this chapter are Hans Siggaard Jensen’s The Conceptual 
History of Universities, Walter Rüegg’s A History of the university in Europe 
Vol. 1-4, Richard J. Kump’s G. Stanley Hall's efforts to implement the 
Humboldtian University ideal at Clark University in Worcester, Massachusetts, 
USA, John B. Krejsler & Stephen Carney’s University Academics at the Cross-
Road?, Else Hansen’s Histories of RUC and Henning Salling Olesen’s RUC - A 
Lucky Punch and Modernizing universities in late modern times: Project studies 
and identity building. 
Introduction      
This following section will explore the origins of the institution of the 
university in order to place Roskilde University (RUC) as a specific Danish 
university, which in itself is a specific expression of the European tradition 
outlined below. The section will function as a historical comparison to RUC, 
and will enhance the understanding of what RUC is in contemporary society, 
particularly for young people who are faced with decisions about their 
educational future. 
Tracing the lineage and traditions of what we today consider a university is a 
difficult task, as one must first deem which parameters are most significant to 
investigate. The university as an institution of higher learning can be traced back 
to Plato and Aristotle, who founded the Academy and the Lyceum respectively, 
several centuries B.C.  
Favoring a corporate body structure where scholars and teachers engaged in 
giving lectures of higher learning as the decisive element in the development of 
the modern university, the University of Bologna would be the oldest in Europe, 
dating from 1088. Attributing greater importance to the association of teachers 
and students, of different disciplines, into a corporate body the oldest university 
would be Paris, founded in 1208. 
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Placing the founding of these institutions of learning is not necessarily 
accurate as proper documentation is lacking and very often written after the fact.    
Experts of medieval history find no evidence that confirms the University of 
Bologna to have been founded in 1088. That particular year was decided upon 
by a committee chaired by the poet Giosué Carducci in 1888, based on a 
document he and his colleagues believed to claim that the scholars Inerius 
(1055/60-1125) and Pepo were the first to have arranged free lectures on law in 
Bologna. Even though unconfirmed, the supposed founding nonetheless 
cemented Bologna as the mother of the European university. 
Further problems in determining the origins of Paris, Bologna and other 
medieval universities lie in the definition of ‘founding’. Should the origin be 
dated from when the walls of the university were erected or when the local 
municipal authority recognized it? Should it rather be when the university is 
granted a decree or charter, or the day the first students received teachings? 
In the case of tracing the origins of Plato’s Academy and the Lyceum, the 
evidence has even been found to be contradictory.  
As Sir George Clark explains in the introduction to the book The New 
Cambridge Modern History Vol. 1: The Renaissance 1493 – 1520, historians of 
later generations understand that there is no such thing as ultimate history, as in 
a universal truth about the past, but rather that historical documents are 
‘processed’ by the historian in his own context, who cannot help but be 
subjective in his judgment of what is important and what should be excluded. 
They abide by this methodological notion of skepticism, meaning that one point 
of view of history might be as good as another, and that there is no objective 
historical truth.  
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Just as one historical document contests another, so do the various opinions 
on the very purpose of the university and what role it served historically. The 
German philosopher Christoph Meiners views the historical conception of the 
early universities as being a manifestation of the progress of spirit in accordance 
with the ideas of the enlightenment, the unrelenting human strive for knowledge. 
He believes that the universities were not epiphenomenal products of their social 
environment, but instead had a formative role in shaping them. This notion is 
similar to that which Hans Siggaard Jensen attributes to the early institutions of 
Plato and Aristotle, who he optimistically labels ‘organized enquiry’. 
Another view of the role of universities is by Stephen d’Irsay who looks 
through the Marxist lens and claims that the very concepts of university, and 
indeed learning, are devices that function in a relationship between classes and 
class struggle, where schools and higher education institutions are founded in 
order to train people able to maintain ruling class dominance.  
Herbert Grundmann takes a different approach, by saying that neither the 
demand for vocational training nor social and economic motives were 
determining factors in the origin of the university, but rather the desire to learn 
and know. Scholarly and scientific interest was essential to the emergence and 
growth of universities.  
This chapter will focus on the lineage of the medieval traditions of the 
western universities and depart in the pre- and post-Humboldtian German 
university which has greatly influenced the modern day model of a university. 
This history and the tradition of Humboldt were essential for the founding of 
Roskilde University Center, as will later be investigated 
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The University in the Middle Ages – 500-1500 
What was later to be determined a university is a mixture of what was in the 
Middle Ages called ‘studium generale’, to indicate a study available to all of 
Christianity, and ‘universitas’, which designated the legal corporations of 
teachers and students as a guild structure, wherein the master of a subject would 
attract followers or students. 
These medieval institutions of higher education emerged from cathedral 
schools around 1200, normally founded or confirmed by an authority figure such 
as the pope or the emperor. The curriculum consisted at this time of the 
‘trivium’, threefold way to wisdom, with the verbal disciplines rhetoric, 
grammar and logic, and the ‘quadrivium’, fourfold way, with the mathematical 
disciplines of astronomy, music, geometry and arithmetic. The two curriculums 
were a composite of what Plato and Aristotle believed to be a basic education, 
where you first studied a mix of verbal and mathematical disciplines before 
progressing to advanced mathematics and philosophy, which they thought to be 
the supreme culmination of knowledge. Since the Church decided that officials 
required higher education, the Church exclusively reserved the right to teach, 
approve of teachers, held examinations and presented degrees. 
Instead of the guild structure with apprenticeship learning in which you 
progress up the ladder from one degree to the next, the universities introduced a 
faculty system. The faculties still had their roots in religion and this ensured that 
theology, in which the source of knowledge was the Holy Bible, was given the 
highest status in a hierarchy of importance. The faculty of law, based on 
collections of Roman and Canon law, and that of medicine, based on the 
writings of Hippocrates and Galenus, were subsequently rated of secondary 
status. The arts faculty, using canonical textbooks and the writings of Aristotle, 
was considered least important. The faculties were somewhat autonomous 
within the university and each had their own respective councils and an elected 
dean. 
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As mentioned in the introduction it is a difficult task to place the exact birth 
of the medieval universities, adding to the fact that the universities were already 
pre-existing cathedral schools before transforming into institutions of higher 
learning. The universities of Bologna, Paris, Montpellier and Oxford all seem to 
have become what could be considered clear predecessors to the modern 
university somewhere between 1200 and 1215.  
The overall advancement of the universities increased dramatically during the 
13th century. Paris and Bologna fought to become independent from the town or 
local municipality, as did the students and teachers.  In Paris, the masters of 
every faculty except theology had an open dispute with the ecclesiastical 
authorities over the stranglehold they felt the curriculum suffered under, 
especially in regards to the ban on the writings of Aristotle. 
In their discontent, many scholars left the university in favor of smaller, 
independent schools, causing problems for the capital’s study environment. It 
lasted more than 20 years before the King of France intervened, granting 
students the same personal privileges as the clerics and the pope granted the 
university its first official statute. These were both important incidents that 
instigated a 50-year long transformation towards independent control of the 
faculties and the overall management of the university, which would last till the 
end of the Middle Ages. A similar struggle occurred the 1960s in Denmark, 
which helped shape the structure of the university we know today.  
By 1245 in Bologna, a popular party held the majority in the communal 
government and had a more favorable outlook towards schools. This meant the 
university would gain control independently from the town, leaving the 
university in the hands of the rector while the students, many of them foreigners, 
were given similar rights to those of the Bolognese citizen, including housing 
and access to credit and justice.  
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At this time, the universities enjoyed practically complete control over the 
studies and were free to hire any teacher they saw fit. To gain employment with 
the university, professors would need to sign a fixed wage contract and agree to 
use the writings that the university rectors or faculty masters decided upon as 
appropriate, and not necessarily those of the ecclesiastically based curriculum. 
Discontented students and teachers would simply leave their university towns if 
the rights of the student and independence of the university went unrecognized 
by the local government, causing an eruption in migration which led to the 
spreading of universities across Europe throughout the Middle Ages. Many of 
the emerging universities continued the tradition of the ‘four faculty’-system of 
Bologna and Paris, which encapsulated among other elements what was labeled 
the ‘Parisian Model', something which influenced the traditional university, 
Copenhagen University (KU), in Denmark.  
By the end of the Middle Ages, the transformative movements in European 
higher education were the attempt to create universities based on humanist 
ideals and the protestant reformation movement. The critics of the ‘Parisian 
Model’ believed the study to be tedious and crude. Instead of the scholastic 
philosophy presiding at the time they favored a more aesthetic education that 
focused on the love of nature and life, truth and freedom, presented in the works 
of pagan writers such as Augustine, Cicero and Aristotle and the arts of Greek 
antiquity. The humanists initially saw Martin Luther and his religious protest 
movement as an ally in the quest to change the university; however Luther was 
equally opposed to the scholastic philosophy, as he was the pagan writings.  
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The University in Early Modern Europe – 1500-1800 
The protestant reformation meant that the ruling monarch of a given province 
secured secular and clerical power over the university, thus reverting back to the 
pre-Parisian Model in terms of independent control. A slight difference now, 
however, was that the curriculum centered on the knowledge of Luther’s 
interpretation of the Holy Bible. The Wittenberg reforms, which were inspired 
by humanism and Lutheranism, began to influence other universities. Along 
with the development of theology, based on the Lutheran interpretation, new 
subjects of study were introduced including mathematics, natural science, Greek 
and classical Latin. 
The medieval structure of faculties remained basically unchanged during this 
transition, but the professors of a given faculty were now required to hold public 
lectures in the auditorium of the faculty free of charge. The professors were 
delivering lectures in all subjects, not in the field in which they were experts and 
did active research. The universities located in the Mediterranean area still used 
the ‘studium generale’ model to a large extent while the northern European 
universities including Copenhagen and Lund were adopting the German-
Lutheran model of Wittenberg. 
During the Enlightenment period of the Mid-17th century the Lutheran model 
was sharply criticized. From within Germany most notably by professor 
Christian Thomasius, who among others, founded the University of Halle in 
1694 that was to fight what he deemed the decline of German universities, 
culture, reason and science. Halle added modern philosophy and science to the 
curriculums and permitted freedom of teaching and thought. Thomasius’ view of 
education essentially became Halle’s purpose and character, wherein the 
university was to liberate thinking and science from the influence of religion. 
Effectively all universities founded or in transformation during the 
Enlightenment period used Halle as a model. 
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Across Europe universities became institutions of the State rather than 
independent corporations, but were compensated by regaining much of their 
legal status that was lost during the 16th and 17th century. The ‘four-faculty’-
system of theology, law, philosophy and medicine prevailed, however the 
teachings on theology were approached very differently. Practical Christianity 
free from fanaticism and with an emphasis on philology was introduced. 
Another example of the scrutiny towards conventional theology is the fact that 
graduates in theology from other universities were not permitted to teach at 
Halle before submitting to an internal examination which was to weed out 
unwanted applicants. Halle also improved the organizational structure by 
introducing secretaries, an academic Senate and foreign language teachers. The 
process of appointing a ‘rektor’ to manage the university in its entirety became 
democratized, as this person would now be determined by an annual election 
and reconstituted as ‘pro-rektor’. Students responded very well to the ideology 
of Halle with its freedom, modern sciences and advanced law courses. Not since 
Wittenberg had students flocked to a university from every corner of Germany. 
Somewhere between 1000 and 1500 students were enrolled, making Halle the 
largest European university of 18th century. In 1737 the University of Göttingen 
opened. The founders modeled the university on the successful model of Halle, 
but also intended to improve and compete with it. The system of strict discipline 
imposed on students by professors, wherein textbooks had to be memorized and 
recited in class, was abolished and students enjoyed an association with their 
teachers that was based on equality. The university did not consider research a 
main goal, but rather much more that of instruction. This idea, however, did not 
have a negative effect on the research done at the university. Research now 
depended on the individual professors who were also allowed to actually include 
it in their lectures, giving them more freedom in developing curriculums, 
something that was uncommon at this time. Göttingen also instituted a 10.000 
volume university library, a first of its kind at any university in Germany. 
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History of the University – 1800 to 1945 
In the beginning of the 19th century a new university model based on the 
Universities of Halle and Göttingen appeared in Germany. Around the same 
time the ‘Parisian Model’ also appeared in Europe, but the focus of this section 
is going to be on the German University Model, since that has been the one with 
the most influence of universities in the northern Europe and is the one that 
closest resembles RUC. The German University Model is also known as the 
'Humboldtian Model', named after its official founder Wilhelm von Humboldt, 
who was Minister of Education and Culture. The Humboldtian Model can, 
compared to the Parisian Model, be seen as a more direct continuity of Halle and 
Göttingen and was inspired by the reformulation of the University of 1802. The 
reform was introduced by philosopher and theologian Frederik Schleiermacher 
and supplied the existing model with a new purpose; instead of teaching 
knowledge in relation to practice, 'kenntnisse', the university should focus on 
knowledge in relation to theories, 'wissenschaft'.  This meant that the 
universities should not be about memorizing textbook knowledge, but instead 
should teach students how knowledge is gathered and how to apply scientific 
thinking to problems and life in general, 'bildung23'.  
The Parisian Model of a university ensured a close relation to the state, while 
the Humboldtian University strived to be more independent and tried not to be 
under the influence of the state, with the exception of choosing teachers. 
Humboldt claimed that the state should work to preserve and defend the freedom 
of the universities, which was not in accordance with the idea of 
Schleiermacher’s reformulation. Schleiermacher wanted the university to be as 
independent as possible, but Humboldt thought that a certain amount of state 
influence were necessary to keep the university from being corrupted by 
personal interests. 
                                         
23 Kump, R. J G. Stanley Hall’s efforts to implement the Humboldtian University idea at Clark University in 
Worcester, Massachusetts, USA, 1996, p.41 
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The Humboldtian University was based on the idea that teaching should 
evolve from the lower education systems, creating a flow; the elementary 
schools should teach 'kenntnisse', the gymnasiums 'wissenschaft' and then the 
universities build on the existing skills of pupils and teaching them how to apply 
'bildung' when working with research.   
In 1819 the Humboldtian Model was altered so that a larger amount of state 
control and censorship was implemented. Despite the internal turmoil, the 
Humboldtian Model became increasingly popular, and in 1830 it began to 
spread to other countries. France became interested in importing some of the 
Humboldtian ideas, and from there it spread throughout Europe. The 
Humboldtian Model also had an increasing influence in Scandinavia over the 
19th century, where research in the Humboldtian style became a growing part of 
university life. The years between 1830 and 1914 did not bring many changes to 
the structure of the universities, but during the 20th century the demand for 
educated labor grew and so did the number of students enrolled in institutions of 
higher education.  
The rise in student numbers led to an increase in the founding of new 
universities in Europe during the 1960s and 70s. These universities were focused 
on improving equality and were often founded in rural areas to bridge the gap 
between rich and poor, so that everyone had the opportunity to attend university. 
This development was also visible in Denmark. Since the later section will 
focus on RUC, the following will investigate, as well as explain, the 
development that the Danish university has seen throughout the ages. This is to 
explain the context in which RUC has evolved and was meant as a direct 
response to.  
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The Danish University 
The first university in Denmark was founded in Copenhagen in 1479 with a 
similar faculty structure as other contemporary medieval European universities, 
however mainly inspired by the German university. Until the Protestant 
reformation of 1517, the university was part of the Catholic Church and 
administered by the archbishop. The reformation did not take effect in Denmark 
until 1536, where the assets of the Catholic Church were transferred to the 
Danish monarchy and state, meaning that management of the Danish university 
shifted from ecclesiastic control to the Danish monarch, Christian III. In the case 
of Copenhagen University, the governing bodies of rector and university senate, 
along with the faculty system, have remained the same since the reformation of 
1536 up until the 1970s.  
This Danish model was based on a distinct legal relationship between the 
ministry and university, which takes the form of laws. The university law, 
‘Universitetsloven’, in Denmark dictates what the universities can do, who 
decides on new educations and how the board governs them. This is a general 
model for all of the universities in Denmark that belong under the Ministry for 
Research, Innovation and Higher Education. These are set laws that the 
universities have to abide by. The first university law was introduced in 1973 
and was made to democratize the university system. Rectors and deans broadly 
criticized the law, as their influence was weakened, and management, of the 
universities, was transferred to the government. It also decentralized the 
influence and competences to governing bodies at faculty and university level. 
The university community criticized it because it was a radical break with the 
governing models.   
The university law in Denmark became more democratized in the years 1970 
to 1973 with the election of rectors and deans. There were also founded 
governing bodies in the universities with the representation of students.  
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In 2003, after the new university law was introduced, the rector was no longer 
elected by the staff but appointed by a newly created Board. The governing 
bodies with representatives from the university and students were replaced with 
representatives from outside the university with a few staff members and 
students from the university. The majority of the board members are now 
coming from outside. Their job is to hire the rector and approve of the budget, 
while the rector is responsible for the daily management and hiring university 
directors and faculty leaders. Since 2003 there have been several minor revisions 
of the law, but nothing that has affected the entire system, as it was in 1970 and 
2003.  
Roskilde University 
RUC has acknowledged the lineage and traditions of European as well as 
other traditional Danish universities, and was deliberately founded as an 
alternative institution of higher learning. We find that there are three main 
elements that differentiate RUC from the traditional Danish university, these 
being: The structure, the ideology and the relation to the government. RUC 
chose to abandon the faculty system but kept the tradition of subject based 
knowledge in the center. RUC was organized in such a way, that a field of 
interest could be analyzed from different perspectives, using the methods and 
theories of different disciplines to investigate the subject of study.  
In Denmark the first university was a Catholic institution under the control of 
the Pope, which then after the reformation transformed into having the Monarch 
as the sole educational authority. This meant that as the monarchy developed 
into a constitutional monarchy, the power over the university shifted to the 
government. The Danish university, as an institution in general, has in other 
words never been completely autonomous. 
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RUC's ideology was strongly influenced by the student movement of the late 
1960s, which resulted in a student-based university, where the students, with a 
Marxist approach, participated in the structure and strategy planning of the 
university. Furthermore, RUC was founded as an experimental institution that 
was to offer an alternative education through a focus on social criticism and as 
opposition to the traditional study program imposed on universities by the 
ministry of education. 
Founding Rector Erling Olsen received the permission of the minister of 
education of the time to experiment with the educational structure, for example 
to reform the study of economics and introduce the ‘basic studies’. The content 
of the university law, both the one from 1973 and the revised one from 2003, 
ensures that the management of universities is homogeneous in all of Denmark. 
RUC made a deliberate decision to form a coherent structure of the study 
program with basic studies, and two specific subjects to which the basic 
semesters are combined. The intent to structure all universities homogeneously 
left the ministry very opposed to the way RUC had formed its programs, even 
though this structure was widely popular among the students.  
Circumstances Previous to the Founding of RUC 
The early 1950s saw discontent emerge in the academic world. Students, 
professors and university rectors wanted funding for research and study grants 
for the students. However, in the late 1950s, the parties of the 1951 
demonstration divided into two groups; the students, who had new demands for 
the structure of their education, and the professors, who got what they wanted, 
would essentially like to maintain the traditional study program. 
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The mentality of the students had changed at this point and the "new student" 
now demanded more independence and control of their studies, as opposed to 
having their learning uncritically shaped by the university professors. According 
to the students, the proficiency of knowledge was to be tested more frequently 
during the study period. Furthermore the students demanded to become better 
prepared for the professional life after university.   
These demands continued into the 1960s and grew more present as society 
shifted towards demanding qualified labor in the sense of having education on a 
higher level. The universities had to accommodate these new demands in 
accordance with the growing welfare state.  
In the 1960s the societal demand for qualified labor, in the sense of having 
education on a higher level, grew and with it the demand of universities to 
accommodate this need. At the same time the growing Danish welfare state 
strived to implement "education for all”24. The elitist university model managed 
by only a few select professors could no longer be justified, and the universities 
became mass institutions to accommodate the intensified need for educated 
labor. The collision of the societal demands of the 1960s, and the "new student" 
demands of the 1950s, resulted in political unrest and led to the student rebellion 
of 1968. This was inspired by an ideology rooted in Marxism and Socialism, as 
the students demanded a democratization of the university, in alignment with the 
rest of the Danish society, which had progressed towards being a welfare state. 
A part of the student movement's idea was geographical equality, meaning 
that the universities should be distributed at greater distances, so that higher 
education was not just people who either lived close to a university or could 
afford to more there.  
                                         
24 Mørch, S. & Andersen, H Individualization and the Changing Youth Life, 2005, p.64 
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‘Education for all’ requires universities for ‘all’ and enough institutions to 
accommodate the growing number of students coming from all parts of 
Denmark, e.g. at KU alone the number of students grew from about 5,000 
students in 1950, to 10,000 in 1963 and then in 1971 a total of 25,000 students 
were enrolled. It was this demand for change, along with the societal demands 
of more educational institutions, which resulted in the Act on Danish University 
Governance passed for the traditional universities, Copenhagen, Odense and 
Aarhus, in 1970, and led to the founding of universities such as RUC. 
The Founding of RUC 
In 1969 the Centre-Right government wanted to establish a university in 
Roskilde in order to relieve KU.  
Member of parliament for the Conservative People's Party, Erik Haunstrup 
Clemmensen said, on the topic of founding this new university, and in relation 
to the, at the time, present discussion of a change in the shaping of the university 
as an institution, that:  
“stiffness, traditions and almost insurmountable, narrow boundaries between 
disciplines must belong to the past and must be broken down, the sooner the 
better...”25 
He and his party would therefore be eager to support the students in their wish 
to reform the university.  
All this resulted in the founding of RUC in 1972, where the Minister of 
Education gave the founding rector, Erling Olsen, permission to create an 
alternative institution. Olsen was, prior to becoming rector at RUC, professor of 
economics at KU, where he became aware of some of the issues regarding the 
current structure of the study programs. 
                                         
25 Hansen, E. Histories of RUC, 2006, p.3 
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This basis suggested the concept of "basic studies" to be the better alternative, 
and with the Minister's approval, Olsen was able to implement a new way of 
structuring the education. This was done in co-operation with the student 
organizations, and thus meeting the students' demands for change in the 
educational world, with a more pedagogical approach and more co-
determination between students, professors and technical staff, which is a deeply 
integrated part of how the different groups interacts at RUC. Students were also 
invited to participate in the matters regarding the shaping of the actual teaching 
done at RUC, lessening the hierarchy between the professors and the students. 
The new and innovative structure was built around the following concepts: 
Olsen's idea of the 'Basic Studies Programs’ was meant as an introductionary 
step to becoming a university student. Instead of implementing the Bachelor's 
Degree-system26 this concept of the Basic Studies Programs should address the 
difficulties of commencing university. 
The Basic Studies Programs were to run over a course of two years, followed 
by three years of 'Specialized Programs' where the student was to specialize in 
two of the disciplines from the Basic Studies. The point of having two different 
disciplines and thus opting for 'Interdisciplinarity', would be to investigate the 
topic of study through different lenses to gain a more nuanced perspective and 
conduct research more related to the actual problems in society through a 
Marxist approach, where attempts are made to make use of the studies and solve 
these problems. The study programs are thus centered around 'Problem-Oriented 
Projectwork', where said problem is analyzed from different angles.  
The special thing about RUC was that these problem-oriented studies were to 
be conducted in groups. This use of 'Group Work' would develop social skills 
and heighten the co-deterministic ideals of the times. 
                                         
26 The Bachelor Degree-system is referring to the division of the different levels of a graduate education, 
where you have to pass an undergraduate level before continuing to a graduate degree, such as a Master or 
Doctorate. A Bachelor can stand alone as a completed education.  
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RUC's Relation to the Government 
The issue of RUC's position in society, both back then and now, is that even 
though RUC as an institution was founded as an alternative to the traditional 
university, and therefore an alternative to how the government would like 
Danish education to be structured, it still, very soon after its foundation, had to 
align with governmental restriction. 
In March 1976, a special Rectorate was appointed by the Minister of 
Education, Ritt Bjerregaard, in order to discipline the university. As a result, 203 
RUC students were expelled for refusing to take their exams.  
Their refusal was ignited by a new set of rules, recently passed by the 
Ministry of Education, influencing the course of their studies. This protest, and 
later expulsion, resulted in a nation-wide debate on the topic of RUC and 
whether or not it should be closed down, where students from the entire country 
protested against the closing. This raised an intense discussion between the 
parties of Parliament, where the right-wing parties wanted RUC shut down. 
Parliament took a vote where a conservative member went against the party 
line and submitted the decisive vote in favor of letting RUC continue as a 
university. The expelled students were allowed to return and finish their exam, 
which they saw as a victory, even though they had to follow the new rules 
ushered in by the Minister of Education.  
So, despite their place of opposition to the government's approach, RUC 
ended up conforming to the restrictions laid out by the government. 
This insubordination towards the government became a symbol of RUC as an 
institution, and thus created the still lingering image of RUC as a system-critical, 
alternative institution, that even today for better or worse, is the pre-conceived 
notion held by the public.       
Page 44 of 105 
 
RUC characterizes itself by stating that the: “primary task is to contribute to 
experimental innovative types of learning and creation of knowledge.”27 
“RUC should therefore be a research based university, which is 
characterized by: 
- Weaving knowledge together through interdisciplinary research and 
teaching 
- Moving boundaries for knowledge through a problem-oriented approach 
- Focusing research and education in those fields where the university have 
international or/and national status 
- Bringing university and society together”28 
This shows RUC's alternative history is still influencing the goals of the 
current management, of the university, with respect to maintaining the status as 
pioneers in the field of education.  
As explained earlier in this chapter, Meiners’ view of the purpose of a 
university is that knowledge should be put in the centre, the university should 
have a formative role in shaping society, and not just be an institution on the 
outside looking in. In relation to how RUC has built its foundation on this, the 
university centres knowledge by working interdisciplinarily with problem-
oriented projects.  
Another approach linked to how procedures are done at RUC, and which 
loosely can be connected to RUC's Marxist tendencies, is the ideals of 
Schleiermacher concerning the application of scientific thinking to the solution 
of actual problems in society was adopted by Humboldt who, in turn, thought up 
the structure on which RUC has founded its ideology.  
 
                                         
27(http://www.ruc.dk/fileadmin/assets/adm/dokumenter_og_noegletal/vaerdier/Vaerdigrundlag_Paeddagogisk
ePrincip.pdf, accessed 12/5-13 21:01) 
28(http://www.ruc.dk/fileadmin/assets/adm/dokumenter_og_noegletal/vaerdier/Vaerdigrundlag_Paeddagogisk
ePrincip.pdf, accessed 12/5-13 21:01) 
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The RUC Student 
The students who took active part in forming the university when it was 
founded, were influenced by the '68-student rebellion and the issues and 
solutions, that concerned the young people of this movement.  
That was, however, back then and Salling Olesen now describes a new type of 
RUC student, as one very different from the original. This is, according to 
Salling Olesen, a great challenge to the original structure of RUC, as the model 
has not since developed in order to accommodate the new student's life situation. 
This student comes from an entirely different background; the current modern 
student is busy and purposeful, and does not have time for the RUC-style study 
program-structure with its basic programs and basic introduction to elementary 
political, theoretical and methodological problem areas. 
This means that RUC, with its strong history and ideological foundation, 
cannot, though it might try, change society the way it originally intended. This is 
because the student no longer identifies with this ideology. As such, the 
instruments, which RUC tries to empower in order to be able to change society, 
now have their own agenda for changing society, thus removing the means, 
through which RUC tries to change society. 
Preliminary Conclusion 
Adherence to the Humboldtian model pushes the university in one direction, 
while demands from the government and students pull in other directions. The 
tradition of Organized Inquiry of Plato and Aristotle, and Meiners' view on the 
university's purpose to shape society, are still present with the teaching of 
'Bildung', scientific knowledge, attempting to illuminate genuine problems in 
society. 
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RUC has furthermore, in alignment with Humboldt, positioned itself as an 
educational institution with strong focus on societal critique but is, at the same 
time, very intertwined in the system it continuously attempts to scrutinize. The 
new students, Salling Olesen talks about, are also demanding that RUC 
accommodates their wants and needs. At the same time RUC has to meet the 
government’s requirements, in order to be an acknowledged university. This 
leaves RUC in a paradox, where it is not possible to accommodate all the 
different demands equally, as is illustrated in the model below: 
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Chapter 3: 
Exploring Youth and Higher Education  
Insights from a Qualitative Field Study 
 
 
 
This chapter will contain our field study. It was conducted with the intent to 
examine the experiences of the individual in relation to the given structure, to 
learn how they view the structure and how this view has defined how they see 
themselves in relation to the structure of university. At the same time, in order to 
fully understand their experiences it is necessary to locate their position in a 
contemporary context.  
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To do so, we return to Wright Mills concept of ‘Sociological Imagination’29, 
which, among other things, is to move back and forth between levels of analysis 
in order to arrive at the most fulfilling understanding. The interview subjects 
from the field study spoke in terms of certain themes, which lend themselves to 
be organized into categories that will function on the meso level of analysis. 
These are: ‘Family and Background’, ‘Labor market’ and ‘Friends, Status and 
Social Life’. To extract the most important statements from the field study, we 
introduce relevant theorists from the field of sociology to elaborate on these 
meso categories for analytical interaction between the levels, as shown in this 
model below. We have become familiar with these theorists through the 
Subjectivity & Learning dimension course, and they are part of a coherent set of 
concepts used to place the subject in context. They include Dencik on family 
life, Wittel on social networking and Tönnies on community and society. 
Methodological Reflection – Pre-interview 
1. Thematizing 
In our attempt to thematize our points of interest in conducting an interview, 
we first had to attempt to clarify the purpose of the study in order to avoid a 
useless interview session with no clear goal or meaning, and thus being in the 
risk of not being able to collect data with an actual relevance for our problem 
under investigation. 
In order to conduct an interview in the first place, it is necessary to clarify 
what the purpose of the interview study is, both for the sake of the interviewer, 
but also in the way of communicating to the interview subjects why they have 
been addressed in the first place.  
                                         
29 Mills, C W  The Sociological Imagination, 2000 
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This thematizing, though sounding quite simple, actually proved to be a very 
difficult task for us when we first started considering conducting an interview. 
As we are investigating the relationship between youth and current society, we 
quickly agreed that we would need to talk young people in order to learn their 
perspectives, since it is their impressions and ideas of the topic, we are 
investigating. However to actually formulate 'why' we would address them 
specifically, and on what grounds, was, on the other hand, an entirely different 
thing. 
We had many considerations regarding the 'why' of the study, but in the end it 
all revolved around investigating the particular group of young people and their 
thoughts and feelings about the choice of higher education, as a way to shape 
their future life. Thus we would be conducting our investigation in order to gain 
knowledge of a specific social situation that could only be personified by these 
particular subjects, and through their experiences of certain events, attempt to 
examine their assumptions about specific subjects in order to be able to make 
general claims in the report on our topic of research. Here the 'what' and the 
'why' have clearly melted together in the sense that we had, in a way, managed 
to clarify our research topic along with the purpose, namely the theme of how 
today's young people negotiate a future, with a particular focus on the choice of 
education. 
Kvale & Brinkmann are, in Interviews, categorizing interviews into being 
either hypothesis-testing or explorative. Through the process of distilling the 
purpose of our investigation we simply wanted to investigate the target group's 
experiences on the topic of choosing a higher education. We therefore wanted to 
make use of the explorative approach in the sense that we would introduce the 
subjects to a problem, based in our topic of investigation, and take departure in 
their answers in our analysis. 
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However, since we did not consider methodology before having dealt a lot 
with the 'what' of our study, our knowledge base, we thus had a lot of 
prerequisite knowledge on the topic of youth and education. This knowledge 
caused us to be familiarized with different theories on the topic of youth and 
how youth makes sense of present and future life prospects in our current 
society. 
When taking this into account, it is arguable that we did not entirely rely on 
the explorative approach to an interview, but also moved on with a pre-given 
idea of a hypothesis, which, through the planned interview investigation, would 
be tested and either verified or falsified. 
We will therefore argue that our line of investigation is bordering both 
approaches with no clear affiliation to either one, but drawing on the best from 
both. 
The same is true in the way the data has been applied to our interviews as we 
have attempted to depart in the collected data, both in order to be able to, 
inductively, make claims regarding the general function of the choice of higher 
education for today's youth, but also to test the various theories in a deductive 
manner. 
It is hard to separate the 'why' and the 'what' of thematizing an interview 
investigation as clearly as Kvale & Brinkmann do it in their book, for, as it is 
evident in our process of constructing the interview, we had a very clear notion 
of the theme of our study, the 'what' of our investigation, beforehand, and had, 
as explained above, already commenced the process of gaining what Kvale & 
Brinkmann calls 'subject matter knowledge'.  
We do not see this as a problem though, as we by doing this avoided to 
attempt conducting an interview just for the sake of conducting an interview. 
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2. Designing 
Designing an interview study involves considerations of 'how' to investigate; 
which method or approach that will be appropriate, which subjects to interview, 
how many subjects that are required in order to give an answer suitable for what 
is asked, and relies heavily on the 'why' and 'what' established above. 
How to approach this questioning, however, was a different matter. First we 
contemplated to do a questionnaire in order to get a feeling for young people’s 
general relation to higher education with a particular focus on RUC. This was, 
however, deemed to be the wrong approach and the questions asked, in this 
relation, would not suffice in our attempt to gain knowledge that would add to 
our understanding of the topic under investigation. We therefore went with the 
methodological approach of interviewing two small groups of young people on 
the verge of deciding on a higher education. 
Designing an interview inquiry is to plan the overall course of the interview, 
considering pre-investigation all the seven stages. According to Kvale & 
Brinkmann, it is particularly important to maintain an overview of the inquiry 
and keep the endpoint in sight. The interviewer is able to uphold the ability to 
recognize the interdependence of the seven stages of the interview investigation, 
and move continuously between them.  This is done in order to extend the 
understanding of the different aspects of the interview process with newly 
gained knowledge and apply it, if useful, to earlier stages of the process. 
The interdependence of the stages is already evident this early in the process 
of constructing the investigation when looking at our reasoning for why we are 
conducting this investigation in the first place. 
The purpose for conducting the interview investigation, to examine how the 
current youth uses choices to negotiate their life project, is part and parcel of the 
'how' to design the interview. It will be relevant to ask youth in order to learn 
how they experience having to choose a higher education. 
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We therefore decided that, for our interview inquiries, the information we 
needed would be available only by addressing young students who were close to 
concluding 'gymnasium' and thus on the verge of deciding where to go from 
there. Out of the different approaches to conducting an interview, we judged that 
data would best be gathered in a group interview, because the interviewees here 
would be able discuss the different issues relating to the topic of discussion. The 
advantages of this approach would be the possibility of creating a casual 
atmosphere and lessen the power relations between interviewer and interviewee 
inherent in every interview, and thus having the interview subjects speak more 
freely on the topic in question and as a result, arrive at answers describing their 
actual experiences in the best way possible. 
3. Interviewing 
After establishing the preliminaries of thematizing and designing we 
commenced the work with our actual interviews in a slightly backwards fashion. 
From attending the method courses for Text & Sign and Subjectivity & Learning 
during the semester, and through our reading of Kvale & Brinkmann's 
Interviews, we were introduced to the concept of a topic guide, or as it is named 
in Interviews, an interview guide, as a tool by which to organize and structure 
our actual interview session with the interview subjects. Since we had already 
become acquainted with this way of preparing for an interview, we set off 
without many considerations regarding other methodological aspects of how to 
prepare for an interview, such as considering the different variations in interview 
subjects and forms. We had simply established that the people relevant to our 
study would be students just finishing 'gymnasium' and so we set up two group 
interviews with two students from Rødovre Gymnasium and three from Gefion 
Gymnasium. Previous to the interviews, we formulated our interview guide 
mainly on the basis of the course on the methodology and Kvale & Brinkmann's 
approach.  
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As  we wished to learn about the students' experiences of the choice 
making  process related to them finishing 'gymnasium' and  having to figure 
out  what to do next in their lives, we wanted a flowing dialogue. We therefore 
formulated the interview guide very loosely, with only the introduction of 
ourselves, our project, and how to round of the interview written out in 
particulars.30 
We put a lot of thought into 'setting the mood' for the interview right from the 
start, as we wanted the most relaxed atmosphere possible. We all sat around the 
table during the interview, and we had brought snacks, both as a bribe to make 
people attend, but also in order to make the actual interview seem more as a 
casual conversation than us examining the attending students on a topic they 
might not be entirely decided upon yet.  
We started out by thanking them for participating, explaining the purpose of 
the interview and why it was exactly them we needed to talk to. We heavily 
emphasized the fact, that there would be no 'right' or 'wrong' answers to the 
following questions. In relation to questions and how and what to ask, we took 
departure in the theme under investigation, the choice of higher education. To 
start the conversation, we asked them an introductory question about their plans 
for the next year when they had finished 'gymnasium'. Since this was something 
everyone could answer it got everybody talking, and we were able to open the 
investigation in a very relaxed manner. From there we strived only to ask 
questions in order to keep the conversation flowing or to make inquiries of 
statements of particular interest to our topic and have these accounts elaborated 
on.  
A good example from our interview was that we wanted to find out if the 
young people we interviewed had any pre-conceived ideas or thoughts about 
RUC.  
                                         
30 Annex 1 
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The way we had formulated the question before the interview was “What is 
your view on RUC”, however in one of the interviews, the question was posed 
as “Do you have any prejudices about RUC?”. When posing the question in this 
way, it becomes a very leading question, where we basically tell them that they 
should have prejudices about RUC. This is what we wanted of course, but that 
was supposed to be the hidden agenda behind the question, visible only to us as 
interviewers. The subjects were not supposed to know what we were after with 
the intent of the question and thus by revealing this to them, the power 
asymmetry of the interview situation turned for a moment towards being a 
manipulative dialogue, wherein it seems we are leading our subjects to give 
answers we want to hear.  
Before conducting the interviews, we did not have many 
methodological considerations, except from drawing up an interview guide. 
However, later after gaining more knowledge on methodology through the 
ongoing work with the collected interview data, we discovered the importance 
of considering the interview style beforehand, whether it be factual, conceptual, 
narrative or discursive, and who you are addressing. 
There are different types of interview subjects, and it is important to be aware 
of who you are addressing because there might be communication problems. For 
instance when interviewing a subject from another culture, as interactions might 
be conducted with another set of rules than the interviewer is used to, or if the 
interview subject is a child, and thus might come from a different stage of 
perception based entirely in a different conceptual understanding. 
Even though it is a severe mistake on our part not to take this into 
consideration beforehand, our interview subjects are enough like ourselves in 
both cultural background and age, for us to be able to interact with them on the 
right premises.  
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The similarities in age and life situation between us as the interviewers and 
our interview subjects might have caused the power asymmetry to even out and 
thus enable the interviewees to relate to us in a more 'friendly' manner than had 
it been a 'true' grown-up conducting the interview. This could also have 
influenced the flow of the interview in the sense that the small difference in 
social status might have helped them speak more freely, and given them a 
feeling of being understood since we were in the same place, as they are now, 
not that long ago. 
Introduction 
On Wednesday April 24th we conducted two interviews: One at Gefion 
Gymnasium and one at Rødovre Gymnasium. The interview at Gefion 
Gymnasium had three participants and the one at Rødovre Gymnasium had two 
participants. All of our participants were in their last year of ‘gymnasium’. The 
aim of our interview was to gain an understanding of their thoughts and 
considerations when choosing a higher education. We did this in an attempt to 
gather firsthand knowledge about the challenges that young people face when 
deciding what to do after finishing ‘gymnasium’. In the following pages we 
have written down the most important notions that our interviewees provided us 
with. We have chosen to use a narrative structure in this chapter instead of a full 
transcription in order to create a more fluent transition to our analysis. 
Our interviewees will henceforth be referred to as Subject 1 to 5. Subjects 1 to 
3 are the participants from Gefion Gymnasium and Subjects 4 and 5 are the 
participants from Rødovre Gymnasium.  
 
 
Page 56 of 105 
 
Gefion Gymnasium 
Here follows a short description of our interviewees based on their statements 
throughout the interview: 
Subject 1 is a female student. For her future education she is considering to go 
to KU to study biochemistry. She is not absolutely certain this is what she wants 
to do, but at the moment this is what she expects to do after a year or two of 
sabbatical leave. She is sure that she will be taking some time off from studying, 
as she is weary after many years of schooling. In her considerations of future 
university, it is important for her to stay in or very near central Copenhagen. 
Subject 1 comes from an academic background, meaning her parents are 
academics.  
Subject 2 is a male student. He is not planning on taking a sabbatical leave 
from his studies, but is, at the moment, planning to go straight on to university 
after he finishes ‘gymnasium’. His overall plan is to become a ‘gymnasium’ 
teacher, and out of the two subjects this education requires, mathematics is one 
subject he is currently decided on. He is not taking a sabbatical because, as he 
states, he had his break between ‘folkeskole’ and ‘gymnasium’ where he went to 
Australia and studied for two years. Subject 2 comes from a non-academic 
background. 
Subject 3 is a female student. She was the interviewee most confused about 
her future education plans. She had a lot of ideas for directions she might take; 
for example a humanistic study program at either RUC or KU or maybe 
architect, but has no definitive idea of line of study or future career. She is 
planning at least one sabbatical year, primarily to figure out what she wants to 
study, but also to get a break from schooling for a while. Subject 3 comes from 
an academic background and she has two older brothers, who both attended 
university. 
When discussing their backgrounds, all three subjects were quick to dismiss 
that they felt pressured by their families in terms of future educational choices.  
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However, this position softened during the ongoing conversation, and 
especially the two girls, Subject 1 and 3, seemed to have a very clear notion that 
their families expect them to get a higher education. Which education in 
particular is not too important, just that you can claim a university degree, or 
something equivalent. Subject 1 stated, in a light manner, that their families 
rather saw them study medicine, indicating that this particular subject is, in some 
way, more prestigious than others, in both her own, and the family’s, perception. 
In contrast to the girls, Subject 2, who had non-academic parents, had 
specifically been told by his parents, that he, should strive to get a ‘gymnasium’ 
qualification as a minimum. He seemed to accept this request as their attempt to 
give him the best possibilities, based on their own experience.  
It would seem that there is a tendency, in the public opinion, to view 
education as closely intertwined with status and future possibilities. In other 
words better education, equals higher status and better job options, equals better 
life, one could argue.  
It seemed important for all three subjects to do well, and to get an education 
they would later be able to use on the labor market, and in relation to that we 
brought up the topic of grade point average  
In regards to this, Subject 1 claimed that her personal grade point average was 
not that important, and, if there was something you really wanted to do, there is 
always the possibility of ‘kvote 2’. She seemed certain, that there would be a 
way around poor grades but stated that one wishes to get the best grades 
possible. 
On the topic of RUC a little further into the interview this respondent, Subject 
1, voiced her concerns about attending RUC, as she felt that the low grade point 
average required for admission indicated that the university admitted students 
with levels of intelligence seemingly inferior to her own. She worried that this 
might have a negative influence on her future prospects. This ultimately 
contradicts her former statement that grades are unimportant. 
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The three subjects had very different opinions regarding how important a role 
the social aspects played when it came to choosing a higher education. Subject 3 
believed social life to be very important and she was determined on basing a big 
part of her decision on where she thought she might fit in. We found that Subject 
2 did not agree with this notion. He stated that he based his choice almost solely 
on interest for the subject of study, and that the social aspect was secondary to 
him; he would just have his friends elsewhere. It is interesting to note that he 
later added, that he did not think that he would want to attend CBS because he 
did not see himself fitting in.  
Subject 2 already knows exactly what he is going to study and what he will do 
with the education when he is done, Subject 3 have very little idea about these 
things and might therefore use the social aspect as way of narrowing down her 
field of choices. Subject 1 was in between these two opinions, because like 
Subject 2, even though she would prefer, a study with a great social life, she said 
that she could see how, if one found something one was really passionate about, 
it would be natural to make the social aspect a second priority. Something that 
Subject 1 found a great deal more important than Subject 2 and Subject 3, was 
the admission grade point average of the study program. As mentioned 
previously, she told us that she would not want to attend a field of study where 
the grade required to be accepted was, in her opinion, too low, since that could 
mean that she might have to study with people who were not as academically 
skilled, and who might slow her down. 
We also talked to our subjects about how much information they had received 
about the different universities, especially RUC, and how this information, 
together with what they had heard from friends, family, and such, might have 
affected their considerations.  
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All of the three subjects said that they had received a great deal of their 
information about universities through their ‘gymnasium’. Subjects 1 and 3 
talked about their experiences from attending a convention for higher education 
courses and study programs, where they had been able to talk to people from 
different universities. Subject 1 said that to her this had been quite helpful, as 
there were a lot of options that she had not known about beforehand. To Subject 
3 these things only added to her confusion, because there were now even more 
possibilities to choose from.  
Our subjects also talked about the amount of information they had received 
from their friends about university. Most of their information about universities 
came from either people who were studying at a specific institution of higher 
education; like RUC, KU etc. Subject 3, for example, had two older brothers 
who had both attended RUC and therefore she had a better idea of what RUC 
was about and a better general impression about the place than the other two, 
who generally just knew that people were very social and that the university is 
located somewhere outside Roskilde. 
Rødovre Gymnasium 
Talking about why they were both sure that they wanted to continue to 
university after their sabbatical year, Subject 4 mentioned that it is a lot easier to 
get a job when you have completed a university degree. 
In connection to this, Subject 5 told us that she was not sure about her career 
choice. She believed that she, after studying for a while and gaining more 
knowledge of the subjects, can make a more informed decision about what she 
would choose as a career path.  
A thing they both agree on is that at a university you specialize in what you 
are good at, in contrast to gymnasium where you enter a predefined program 
which contains subjects you do not necessarily find interesting.  
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Because of the differences in culture between RUC and KU, Subject 5 also 
takes into consideration whether or not she will fit in, mentioning that RUC is 
perceived as ‘different’.  
When voicing some of their prejudices, Subject 5 mentioned that if she saw 
that the subjects she was looking to take required a drastically lower grade 
average to be accepted, she might be a bit worried about who her fellow students 
would be. She made the comparison that a subject that might require an average 
of 11 at KU could require only a 7 at RUC, and she worries that this would 
come to mean that she would be studying with ‘a bunch of dummies’.  
 When we touched upon the subject of prejudices towards both RUC and KU, 
Subject 5 voiced the ideas that RUC is perceived as being an institution of lower 
academic standards than KU. She believed that the environment amongst the 
students at KU is one of more elitist and ambitious academic endeavors than that 
of RUC, which she defined as laid back and ‘hippie-like’.  
Subject 4 listed some of the differences between KU and RUC such as the 
amount of group work. She noted that at RUC you have more basic-studies and 
you therefore push the decision of what you wish to specialize in, whereas at 
KU you choose your subjects from the very beginning. However, she felt more 
attracted to RUC because she thrived with project work.  
We asked them about what they actually thought a normal day at RUC would 
look like and they gave similar answers. They had both received flyers about 
RUC from an educational convention and so both had an idea of what it meant 
to study at RUC, but they did not feel that the information was sufficient for 
them to base their decision on. 
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Categories 
In the following we will outline our interviews and for ease of reading we 
have developed three categories in order to organize the text. These categories 
have been created on the basis of the main points evident in the interviews and 
the theories we will apply in the analysis, in order to comprehend how the 
statements of the interviews relate to the choice of education.   
Family and Background 
Most of our subjects came from an academic background, and therefore a 
higher academic education was a given for most. Some subjects claimed in the 
beginning of the interview, that even though they saw a university degree or 
something equivalent as a given, they did not feel pressured by their parents. 
However, as the interview went on, they contradicted this notion. This might not 
be due to the parents though, but to the shift in society that, according to Dencik, 
has caused for the child or young person, to be evaluated more on the terms of 
being a potential adult, instead of where they are in their current stage of life. 
The subjects' claims about their parent’s expectations can be related to the 
concept of ‘Gemeinschaft/Gesellschaft’, by Tönnies31which shows the transition 
from traditional to modern society. Gemeinschaft means a close community 
based in close relations, e.g. close friendships or familial relations, also known 
as primary relations, in the traditional society. In Gemeinschaft, your social 
status was given from birth and likewise your job and career. For example, if 
your father was a carpenter, you would be raised to be a carpenter. Thus, when 
our subject states that a higher academic education is a given because of their 
parents, they directly relates themselves to Gemeinschaft and traditional 
society.   
Gesellschaft means a society in which the individual acts in his or hers own 
self-interest.  
                                         
31 Tönnis, F. Community and Society (Gemeinshaft und Gesellschaft), 1887 
Page 62 of 105 
 
You relate to others through networking and in contrast you have no close 
relation with one another, also known as secondary relations. In modern society, 
Gesellschaft is where you can move between social classes, and your social 
status is achieved, for example through a good job or higher education.  
In the current society, and with the switch from Gemeinschaft to Gesellschaft, 
parents cannot use their own childhood and how they were raised as a model for 
their own parenting any longer as Dencik claims32.  
The radical changes in society also mean that the young people cannot justify 
modeling themselves around their parents and base their choices on the same 
foundation as their parents did, because society no longer requires the same type 
of individual. 
The Labor Market 
It was a broad agreement between the subjects, that if you get a higher 
academic education, you are more likely to get a good job, once you are 
finished, and that having a good job was a big step towards having a good life. 
There also seemed to be a shared understanding about what a 'proper' higher 
education was. For example, a university degree and similar study programs, 
such as design school are acceptable, whereas an education aimed at becoming 
either a hairdresser or carpenter was not.  
Though the meaning of a 'proper' higher education was clear in their minds, 
all but one subject did not have any idea of what field they wanted to work in 
after finishing their education. It was noted that their decision might become 
easier after studying for a while, since you will then have a better foundation of 
knowledge to base your choice on.  
                                         
32 Dencik, L. Growing up in the Post-Modern Age: On the Child's Situation in the Modern Family, and on the 
Position of the Family in the Modern Welfare State, 1989, p.159 
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This fits very well with the idea of Gesellschaft. Tönnies claims that 
Gesellschaft is the societal sphere, where the focus of each individual is on 
itself, which can be seen in the way most of our subjects strive to evolve in a 
direction that relates to the kind of career they want. 
Friends, Social Life and Status 
On the subject of 'proper' education, it was the common belief for the 
interview subjects that a high grade point average was directly linked to high 
academic standards. An example of studying medicine was used to illustrate the 
point that, since this has a high grade point average, this has a high status 
amongst study programs.  
It was also noted, that a low grade point average could mean that the students 
at the given education, was of lower intelligence and hereby decreased the 
general intellectual level and this could hurt future possibilities. It was the 
general opinion that social life played a big role when choosing an education 
and a big part of the decision is based upon the question will I fit in? 
According to Wittel33 there has been a societal change from pre-given 
relationships where relationships are dominated by external factors decided from 
birth, to being able to choose, in a society with an increased amount of social 
contact, and by managing the network subjectively. During the interviews it was 
stated that the social aspect was an important factor in choosing a university. In 
relation to Wittel and the active choosing of social bonds it can be seen when 
our subjects speaks negatively of people attending a certain education, with 
lower grade point averages, as less attractive.  
Close to all of our subjects are planning on a sabbatical leave, once they have 
graduated ‘gymnasium.’ Most stated that they expect to decide which higher 
education would be right for them, during their sabbatical.  
                                         
33 Wittel, A Network Sociality, 2001, p.51–76 
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Again the theory of Gesellschaft is applicable, because the notion of social 
status is in direct connection to Gesellschaft, as the individual strives towards a 
high status in society. 
In the spirit of Wittel’s Toward a Network Sociality we can see the concern of 
having intellectually strong co-students as a concern for the future contacts 
developed at the university. Network sociality is a concept prominent in the 
urbanized environment and the middle class of culturally educated people.  
In the Network Sociality social relations are informational, based on the 
exchange of data.  
In this case the information that can be exchanged is of a higher quality if the 
sender is at a high intellectual level and this contact will prove to be more 
valuable to the receiver. So opting to attend a university considered to have a 
high intellectual level among the students could lead to the creation of more 
valuable contacts than opting to attend a university considered being of an 
average intellectual level. The desire to attend a university with a high grade 
point average can then be seen as a desire to secure contacts beneficial for the 
future at an early stage of the academic career.  
To participate in a network, as described by Wittel, requires a great many 
abilities in order to be able to alternate between the many different social 
spheres, or what Dencik calls sociotopes, an individual encounters today. 
Dencik lists these abilities as:  
“the ability to be socially flexible; to reflect on one’s relationship with others; 
to integrate different experiences into a coherent and comprehensible whole; to 
communicate and articulate wishes and opinions effectively; to exercise self-
control, affectivity control, and the regulation of one’s impulses; to take 
initiatives and to promote oneself, self-confidence”34 
                                         
34 Dencik, L. Growing up in the Post-Modern Age: On the Child's Situation in the Modern Family, and on the 
Position of the Family in the Modern Welfare State, 1989, p.176 - 177 
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The requirement for all these abilities may be what is causing the confusion, 
the young people of our interviews, are expressing. 
Methodological Reflections – Post-interview 
4. Transcribing 
In order to work with the data collected through the interviews the most 
common way of preparing it for analysis is by transcribing the interviews. The 
transition from oral to written language is not easily done and there is a wide 
range of suggestions for the right way to capture intonations, pauses and hidden 
meanings evident, not in the spoken word but in the manner it is delivered, such 
as cases with ironic intonation. 
For our interviews we chose to make audio recordings, by using an 
application on our smartphones, as well as the two interviewers took turns 
taking notes. 
The advantage of the audio recording has been that the interviewers could 
focus fully on talking to the interviewees, and only taking notes for questions 
and such. Further it has been easy to go back and hear exactly what the subjects 
said, also for the part of the group that was not present at the interview. Having 
the audio also gave a better understanding of intonation, choice of words, the 
interaction between us as interviewers and the interviewees, the interview 
subjects in relation to each other, how the discourse flowed and how it might 
have been influenced by factors as power relations and group dynamics. 
When interviewing, we faced a technical issue, where we experienced that 
one of the interviews had not been recorded. This error was not discovered until 
the interview had been concluded. Even though this was unfortunate, it did not 
hinder our process of constructing an interview narrative, even if we had to rely 
on memory and notes.  
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Every secondary step in an interview process; be it transcribing the recording 
or re-constructing it from memory, can never be more than a re-presentation of 
the experience learned during the interview. We can, therefore, justify having 
just as good data from the interviews through our narratives as we might have 
had via a recording.  
A disadvantage of relying on audio, and not video, recording is that the 
meaning of certain body language may have gotten lost. Though it has not been 
specifically analyzed upon, body language has still played a part in our analysis 
only it has been related by the interviewers. 
5. Analyzing 
When investigating the meaning of different claims made throughout the 
interview, different readers can have different interpretations of what has been 
said or written in narrative or transcription form. In the narratives derived from 
our interviews we have re-contextualized statements in broader frames of 
reference, by thematizing certain repetitions or relatability of statements, and 
placed them in categories. We expanded the statements and their meaning with 
our own interpretations of what was said during the interview, and also what we 
later reformulated into narrative form. 
By following the hermeneutic tradition of text, and the fourth canon of 
interpretation, we made it so that the narratives were now the primary text to 
represent our interviews, and not the recorded interviews themselves. As the 7th 
canon entails, we expanded our understanding of the statements in narrative 
form, by including theorists with ideas relatable to our subject of study and the 
properties of our interview subjects, e.g. them being youth. We thus proceeded 
into a theoretical understanding of our narratives by applying a theoretical frame 
for the meaning to be analyzed within, using the abovementioned theories. 
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Hermeneutical and postmodern thoughts on meaning interpretation allows for 
more than one interpretation. In the analysis of our interview narrative, we had a 
difference of interpretation of the written narrative. Two of our researchers not 
present at the actual interviews interpreted one statement in a certain manner, 
which another researcher present at the interview invalidated, by stating that the 
intent with the statement was not represented in the narrative used for analysis. 
Thus we were made aware of our perspectival subjectivity, meaning that one 
text can be interpreted in different ways. As researchers we should consider if 
we, as the authors of a re-presentation, have a predetermined potential meaning 
in mind before reading a text, or if in fact there is one true universal meaning to 
extract from a text.    
6. Verifying 
The issue of subjectivity and objectivity is a central point when investigating 
the validity of an interview during the planning stages and the concluding 
analysis. What one optimistically strives for with an interview is the complete 
lack of bias in the gained knowledge. What we as researchers can do is to be 
realistic about our subjectivity, in other words reflexive objectivity, in relation to 
the topic of interest and the subjects we have asked to participate.  
The power asymmetry of an interview situation is apparent from the 
beginning. As interviewers we have a premeditated agenda in regards to the 
questions we choose to ask, and if we do not like what is being said, we can 
always change the conversation. Roles, and power asymmetry, of interviewers 
and interview subjects aside, we entered in to a stage of dialogical 
intersubjectivity by negotiating the meaning of the communication between us 
and the subjects.  
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However something that does point towards objectivity is allowing the 
objects to object to statements during the actual interview, by asking they follow 
up questions in the way of, "By stating x did you mean y?". Thus they are able 
to refute statements made previously or reaffirm their validity. This would be a 
step towards securing reliability of the findings in the interview by consistency. 
The fact that one interview was conducted with subjects socially related to 
one of our interviewers is a step in the direction of unreliability. We would have 
to acknowledge that it is unlikely that we could produce the same knowledge 
had there been a different interviewer for this particular interview, and the 
knowledge gained could have potentially been of a completely different 
outcome. 
7. Reporting 
The final step is reporting the knowledge obtained during the interviews. The 
report can never be more than a re-presentation of the interview knowledge as 
your interpretation of the lived world of the interview subjects. You cannot 
separate yourself from a certain personal writing style and the report is thus a 
social construction made by an author aspiring to present the lived world of the 
interview subject. You are meant to communicate your findings in a manner that 
meets scientific standards and includes methodological reflections on the six 
previous stages of the interview study. 
We started our interview inquiry with the final report in mind. We had an idea 
of what we were working towards in the end and thus the planning and 
designing of the interview guide was structured in a way that would ease the 
later writing process. The first deliberation we had about the presentation of our 
interviews was the format. Aware of the tedious nature of verbatim 
transcriptions we agreed on building a narrative structure: Telling their story 
with only a few select quotes.  
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We had promised our interview subjects anonymity and they are therefore 
renamed as Subject 1-3, from the first interview, and Subject 4-5, from the 
second interview, in our presentation. When explaining the project to them, 
before turning on the recorder, we asked them for their consent to use the 
learned experiences in our report, to which they agreed. The two separate 
interviews in the narrative presentation were then merged into categories or 
themes that became apparent in both narratives, and the subjects were grouped 
together as Subject 1-5. 
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Chapter 4: Analysis 
 
 
This figure shows the way we have chosen to structure the analysis of our 
interviews, which is to follow. The model is an illustration of the established 
tradition within sociology of the relation between 'the action' and 'the structure' 
perspective. On the micro level we have our interviews, on the meso level we 
have the categories or themes extracted from the interview narratives, and on the 
meta level we have the broad sociological concepts that enable us to 
conceptualize the data and its relation to our theoretical choices.  
Following Wright Mills we are continuously moving between the micro, 
meso and meta level of analysis.  
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Subject 2 states that he does not determine his decision of education based on 
social life, however he does not see himself fitting into a place like CBS. On a 
micro level this tells us he has considered his social life, on a meso level it 
applies to the category of ‘Friends, Status and Social Life’, then taking it to a 
meta level, his statement concerns the spheres and contexts he finds himself in 
and how he relates to them.  
There are many ways in which the analysis could have been approached, but 
by doing it this way we have focused on the process individualization as a 
means to understand the dynamic between the actions of the actor: choices, and 
the structure: contexts.  
In order to examine this struggle between actor and structure, we have 
focused on our interview subjects as the personification of actor, and education 
as the embodiment of structure. By struggle, we mean the current societal 
condition in which youth is presented with an excess of options to choose 
between, and how they navigate the contexts of their lives, the aforementioned 
meso categories of family, friends and labor market, to negotiate their life 
projects.  
The subjects are aware of different options, but cannot easily pick one, as they 
belong in all the different contexts at the same time and therefore try to navigate 
between them and negotiate the different possibilities in order to reach a 
compromise, one that will include whatever they need from each context.  
Because of the relevance to our meso categories and ways of understanding 
the actor, theorists rooted in sociology, such as Dencik, Tönnies and Wittel, will 
be included for analysis. This analytical structure, which is itself based in 
sociological theory, places ‘phenomenology’ on the one end of the scale. This 
attempts to capture how the individual acts in the world and understands his or 
her private experiences.  
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At the other end of the sociological binary, we have structural systems which 
is how the world is conditioned. In between these two is where one tries to make 
sense of it all. In our case, the phenomenological dimension concerns choice, or 
how the subject acts; structural dimension attempts to capture the contexts in 
which the individual operates. The dynamic within this binary enables us to 
conceptualize processes of Individualization as the way in which subjects create 
meaning from lived experience.  
Youth     
We have interviewed five subjects attending their last year of the Danish 
‘gymnasium’, on the subject of choosing higher education.  
The following section will be an analysis of the collected empirical data. For 
this purpose we will be drawing on the theories presented in the texts Liquid 
Modernity, by Zygmunt Bauman, A Life of One’s Own in a Runaway World, by 
Ulrich Beck, and Individualization and the Changing Youth Life by Sven Mørch 
& Helle Andersen. We will, to a somewhat lesser extent, also apply theories 
from the theorists Ferdinand Tönnies, Andreas Wittel and Lars Dencik. 
In his text Liquid Modernity, Bauman states that negotiating the self has 
become a continuous, lifelong process and that the crucial point of today is that 
everything is about choice. He claims that this change has caused us to become 
more individualized even though we, a bit contrastingly, constantly strive to be 
part of social spheres. 
These contradicting forces causes us be more critical, than ever before, of our 
contemporary society, but also have, mostly because of a lack of unifying 
ideologies, less influence on society as a whole. 
The theory presented by Beck in his text, A Life of One's Own in a Runaway 
World, entails a description of why the subject has become even more 
individualized in the current society.  
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Today, as opposed to ‘the First Modernity35’, the individual has the full 
responsibility for every choice and the outcome of these. This results in 
increased egoism within the choices and actions of the subject. The individual 
can no longer depend on anyone to provide for it, since the solid bonds of the 
traditional society have dissolved. As he states: 
“People used to be born into traditional societies, as they were into social 
classes or religions. Today even God himself has to be chosen.”36 
This has resulted in the creation of various societal spheres, between which 
the individual has to navigate, and thereby negotiate its ‘Biography’37, its own 
life. The subject tries to complete this Biography, to reach a goal, but in the 
Runaway World38 of today there will always be a new goal to strive for and the 
biographies cannot be completed. 
The theory presented by Mørch & Andersen in their text Individualization 
and the Changing Youth Life focuses on individualization and the egotistical 
‘what do I get out of it’-mentality, where every decision is rationally measured 
in pros and cons, in order to decide which of the many options the individual 
constantly has to choose between, will provide the best possible solution.  
We use the theories as our point of departure when investigating the concerns 
of our interview subjects about choosing a higher education, firstly it will be 
applied to what the subjects actually said, then we will draw on our previously 
outlined categories, and use the theories of Beck, Bauman, and Mørch & 
Andersen, as a contextual framework to analyze these. 
                                         
35 Beck, U A Life of One’s Own in a Runaway World, 2001, p. 24 
36 Beck, U A Life of One’s Own in a Runaway World, 2001, p. 23 l. 37-39 
37 Beck, U A Life of One’s Own in a Runaway World, 2001, p.23 
38 Beck, U A Life of One’s Own in a Runaway World, 2001 
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The focus of the theories of Bauman and Mørch & Andersen will be turned 
into an analytical tool by applying the concept of ‘Individualization’39, which 
means focus on the individual more than on the community and the rights of the 
individual, onto the statements of the subjects and an educational institution 
such as RUC. How can RUC adjust its traditional approach to offering 
knowledge to students, who have transformed in the era of Individualization into 
actively choosing exactly what they want and need from their education. 
From Beck we will use the concept of Spheres40 in order to understand how 
the subject navigates in today's society and how the individual makes use of the 
university as a part of creating its own Biography. 
 In our society postponement of choosing is according to Mørch & Andersen 
almost an inevitable consequence when facing life-changing decisions. As you 
are completely responsible for the choices you make, and thus the outcome, the 
weighing of options is an important process that can take a long time. 
Subject 3’s choice of a sabbatical year, is a deliberate attempt to keep the 
playing field as open as possible until actually having to decide. She also feels 
that she needs a break from school after spending 13 years in school.  
The one thing that she seems to embrace, in order to narrow down her 
options, is the level of social involvement present at a given institution. Mørch 
& Andersen's notion of the 'what do I get out of it'-mentality is evident by the 
careful selection of what is important to her. In other words, her contribution to 
a given institution is not as important as what she can take away from it. 
She is aware of the consequences and risks of selecting something that might 
turn out wrong, and so she has decided to take a break from the stress caused by 
the impending deadline imposed on her.  
                                         
39 Mørch, S & Andersen, H Individualization and the Changing Youth Life, 2005, p.63 
40 Beck, U A Life of One’s Own in a Runaway World, 2001, p.23 
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Young people of today will not be passively placed on any given path in life, 
but must actively choose a path for themselves, a ‘Choice Biography’41, as 
Mørch & Andersen labels it. Subject 3 gives the impression that the decision she 
faces is overwhelming to such an extent, that she feels inclined to postpone it. It 
might be that her sabbatical year will give her the rest from schooling she needs, 
and that the important life decisions will not then be so all-encompassing and 
make her choice easier. 
 This way of postponing the choice making process is, in itself, an active 
choice, according to Bauman. In current society we are always forced to make a 
decision, even when we decide not to. According to Bauman: 
“The world full of possibilities is like a buffet table set with mouth-watering 
dishes, too numerous for the keenest of eaters to hope to taste them all. The 
diners are consumers, and the most taxing and irritating of the challenges 
consumers confront is the need to establish priorities: the necessity to forsake 
some unexplored options and to leave them unexplored.”42 
Bauman is generally more concerned with the amount of possibilities, and the 
uncertainty caused by having to make choices constantly, which is why Subject 
3 wants to postpone the decision making in the first place, because of the fear of 
eliminating better options.  
Interestingly Bauman also argues that in the interest of removing the 
uncertainty we constantly strive to find firm goals but live in a time where such 
goals no longer exist. While this does not quite explain Subject 3’s decision, 
because she has chosen to temporarily eschew the search for an end term goal, it 
does fit perfectly with Subject 2 who has made a plan, not only about whether to 
study or not, but also about what his proposed end goal is. 
                                         
41 Mørch, S & Andersen, H Individualization and the Changing Youth Life, 2005, p.69 
42 Bauman, Z Liquid Modernity, 2001, p.63, l.1-6 
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By stating that he already had his break between ‘folkeskole’ and 
‘gymnasium’, Subject 2 essentially acknowledges that even though it might be 
possible to take a break, thus temporarily rendering one free from any hardships 
of decision-making, the decision does not go away. You might not be ready for 
the societal obligation of making a choice, and he makes it apparent that you 
may take a break but you have to return to face facts and choose what your next 
step will be. 
Beck would say that if they do not make the correct decision, or fail to make 
one all together, they would run the risk of being left behind by the Runaway 
World.43 A sabbatical year is therefore a bit paradoxical as it could be seen as a 
choice of not choosing, and hereby increasing the risk of being left behind. On 
the other hand postponing the choice could result in having more information 
when you then decide and therefore make a more informed decision, increasing 
the chance of actually following the pace of the world. The same paradox 
mentioned earlier, occurs when they speak of attending RUC. 
 One of the subjects notes that she is attracted to RUC because the basic 
studies are more pronounced which enables her to push the decision-making 
even further. Subject 2 seems to have come to terms with his future and appears 
less worried than the other subjects, which fits well with Mørch & Andersen's 
idea of postponing the choice making process. 
 Mørch & Andersen's notion on the perils of wrongful decision-making is 
evident when Subject 5 states that she would gain more knowledge about 
subjects, and thus be able to make a more informed decision about her career 
path.  
Both Subject 1 and 5 express a concern for the influence of the social context 
they will inevitably be linked to and how their connection to this particular 
social context might color other peoples’ opinion of them in a negative way.  
                                         
43 Beck, U A Life of One’s Own in a Runaway World, 2001 
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Here it again becomes evident that the pressure of being responsible for one’s 
individual choices increases the pressure of making the right choice. If we 
construct Mørch & Andersen’s claim into the idea that instead of, as in 
traditional society where an individual was judged by social class, gender and 
the like, then the most important point of evaluation has now become the 
academic abilities of the individual. In this way further enhancing the 
importance of choosing the exactly right education with the precisely right 
connotations to one self and in the public opinion. 
With her statement, Subject 5 talks of studying as a means to postpone 
choices regarding her future she is not currently able to face. Gathering all the 
necessary details in order to make the best and most informed choice is another 
way of weighing all options for positive and negative consequences. When 
speaking of a future career path she serves as a direct example of Mørch & 
Andersen's view of individuals not wanting to have their paths laid out before 
them, but instead actively partakes in shaping them for themselves.  
The decision she faces will not be made until she realizes that her goal of 
gaining enough knowledge to make her choice can never be accomplished. She 
is in the egotistical process of investigating what she can take with her from the 
given institution. This is done in the interest of keeping 'the playing field' of 
options as open as possible for as long as possible. The statements by Subjects 4 
and 5 visibly show the common perception that a good life is connected to a 
certain type of career, which in turn is linked to a proper education. The 
decision-making process is no doubt halted by this notion as they postpone their 
choices and gather as much information as they can beforehand.  
This relates perfectly to Bauman’s claim that, where we once focused on a 
predetermined end, often decided from birth simply because of the family you 
were born into, we now have no clear end in sight and instead place our focus 
squarely on the means.  
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This tendency is also arguably visible by the fact that all of our subjects plan 
on taking a university level education but state, with the exception of Subject 2, 
that they have no clue what they plan to do afterwards. Subjects 1 to 3 also 
exemplify Bauman’s point by stating that a higher education functions as a 
gateway to having better job options and higher status and thus gain a better life.  
This clearly shows that their focus lies, with one notable exception, solely on 
bettering their means and through this seek to gain access to a better life in the 
end. According to the same theory, though, they will find that there truly is no 
end, and that the focus on the means rather than the end to which they are geared 
will permeate their entire lives. Subject 5's belief that she would be more 
informed, and thereby able to make a better decision, once she had completed a 
university degree also fits well with Bauman's notion that, while we constantly 
strive to grab on to any number of ends, we can only ever focus on the means 
because no clear end exist anymore. 
Subject 2’s ability to become something other, and arguably higher up on the 
social ladder, is, according to Bauman, rooted in the growing Individualization 
of our society. Accepting this concept means that the different external 
influences that earlier might have had an effect on what and who you became, 
have lost their influence upon your 'destiny', thus making you free to design 
your own future. This individual task of forming your subjectivity, however, 
might have freed you from the previous bonds of social class, gender and so on, 
but is now making entirely new demands of you as an individual. Bauman 
claims that this enhanced Individualization now requires for the individual to 
define and create itself through the choices, it is presented with, and which are 
now available, but also through the goals, which the individual are now free to 
set for itself, unhindered by earlier restrictions of, among others, who your 
parents are. 
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Subject 2 can thus be said to highlight the positive in this evolution, in how 
society is structured, that has occurred in the way that he is now ‘allowed’ to try 
and achieve ‘better’ instead of just remaining within the same social spheres as 
his parents, and choose what goals he wants for himself. He is a good example 
of how, as Dencik argues, today’s parents can no longer rely on the model of 
how they themselves were raised for a method to raise their own children, as 
they are no longer in the same place, situation, or societal structure, and thus are 
no longer the same role models for the child to shape its subjectivity around. 
Instead the parents are relied upon to provide the right conditions for this fully 
adult citizen to be, in order to make it the best future member of society 
possible. In today’s society there is a requirement for the individual to complete 
its education to a certain level, preferably as high a level as university, and, as 
we can see in Subject 2, the ‘pressure’ from both parents and the general public 
can be beneficial, considered from a societal perspective, as he is now the only 
one out of our five subjects who is currently decided on his immediate future – 
to attend university and become a ‘gymnasium’-level teacher. 
This is, however, a contrast to the desire to be the author of ones own 
Biographies44 as Beck speaks about. According to him we, in the current society, 
strive to create our very own unique life-story through individual choices. When 
Subject 2 accepts his parents’ wishes of him attending at least ‘gymnasium’ he 
stands in contrast to what Beck believes to be the norm of today’s society.  
When Subject 2 explains how his parents strongly urge him, as a minimum, to 
finish ‘gymnasium’ we can argue that they urge him to do this because they fear 
for what else might become of him. Subject 2 has non-academic parents, and if 
anyone can be said to know the consequences of not having a higher education, 
it must be those without one.  
                                         
44 Beck, U A Life of One’s Own in a Runaway World, 2001, p.23 
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Subject 1 also comments on parental wishes by musing that their family all 
rather saw them study medicine. 
Even though the world, according to Bauman, has moved away from using 
more traditional values to judge the worth of an individual and have, instead 
moved towards focusing on the individuals abilities instead one could argue that 
Subject 1’s light hearted claim shows that remnants of the more traditional 
values can still be seen. By stating that their parents would all rather see them 
study medicine, Subject 1 implies a measure of worth that is inherent in the 
study of medicine. 
Thus she goes against Bauman’s notion by holding on to more traditional 
judgments about the intrinsic value of studying different subjects, placing 
greater worth on the study of medicine, a subject held in high regard, not only 
throughout history but also in relation to the currently very high grade point 
average, that by many today is seen as a signifier of both quality and high 
prestige. 
Both Subject 1 and 5, who were interviewed separately, seems to deem a high 
grade point average important, when considering their higher education. Their 
statements, though quite similar in their formulation, depicted two different 
approaches to the issue of a low grade point average, required for acceptance, at 
a study program.  
The crucial difference in these two statements lies in the two girls’ focus. 
Subject 1 expressed her worries about how a study program that required a 
low grade point average would influence her future prospects in a negative way, 
since this line of study must be admitting students with an equally low grade 
point average. Subject 1 is thus focusing on the consequences of a choice, 
which, in her own opinion, would hurt her future possibilities. 
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Subject 5 worries more about the added risk of ending up studying with ‘a 
bunch of dummies’ if she chose a line of study with a low grade point average. 
Her concern is therefore more about the here and now consequence of a choice 
that might hurt her personal outcome in such a way that the investment she is 
making, by attending this program, will not have the best possible return, as she 
is being held back by her less intelligent co-students. 
It therefore seems that both girls arrived at the conclusion that to choose a 
study program with a lower grade point average than their own would not be 
beneficial for them to an extent that would justify choosing an education with a 
low grade point average. However, an interesting perspective to note, is that 
Subject 1 earlier in the interview said that she did not see her own personal 
grade point average as an important factor, because if she really wanted to attend 
a certain education, she would always have the option of ‘kvote 2’.45  
This seems to point towards her seeing the grade point average of an 
institution as an important factor and preventing herself from being in the 
company of lesser intelligent people. 
According to Dencik the societal development has resulted in certain 
competencies being promoted, one of these being “the ability to take initiatives 
and to promote oneself, self-confidence”46. Subject 1 being certain that she will 
be able to attend whichever education she chooses, shows great self-confidence. 
The fact that she worries whether it might damage her future prospects to study 
at an education with people of a lower intellectual level shows that she is very 
aware of promoting herself. It will damage her ‘image’ to be associated with 
people below her level. 
                                         
45 A secondary entryway to higher educations in Denmark for those who might not have the grade point 
average to a particular line of study, but can show other abilities and/or experiences that might enable them to 
attend the education. 
46 Dencik, L Growing Up in the Post-Modern Age: On the Child’s Situation in the Modern Family, and the 
Position of the Family in the Modern Welfare State, 1989, p.177 
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Dencik also states that “Life is beginning to look like a never-ending 
examination situation”47, so being self-confident and promoting oneself are 
important qualities. When promoting oneself, it is not beneficial to show doubts 
or weaknesses, which relates well to the Subjects 1, 2 and 3 deny feeling 
pressured by their parents, even though it later on in the interview seemed to be 
the case. The fact that they attempt to hide that they feel pressured by their 
parents again shows the stress created by society’s demand of being able to 
choose as an individual person.  
In accordance with Beck you have to show the best version of yourself and 
under no circumstances show weakness or admit defeat. One could argue that 
Subject 1, through her apparent ill will towards educations with a lower required 
grade point average, seeks to fulfill the notion that we have to show ourselves in 
the most positive way possible.  
This need to promote and exhibit yourself in a superior manner also 
influences their decision making when choosing their higher education.  
Mørch & Andersen’s emphasis of the egotistical behavior of the individual in 
society is evident by our subjects' statements, which seem to lend themselves to 
the idea that “I do not have align myself with the quality of an institution, the 
institution has to align with the quality of ME.” 
Subject 5 clearly uses the grade point average as the fixed parameter in her 
choice of higher education. She states that she is worried about fitting in at the 
education she wants. The social context of RUC is one she deems to be 
‘different’ to her own standards and therefore she identifies more with KU 
which has, in her words, a more elitist and ambitious environment.  
Her statement of RUC being ‘different’ leads to her not being sure that she 
will fit in, this could be because she does not herself want to be perceived as 
different, but instead would like to be a 'normal' person.  
                                         
47 Dencik, L Growing Up in the Post-Modern Age: On the Child’s Situation in the Modern Family, and the 
Position of the Family in the Modern Welfare State, 1989, p.177 
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According to Beck being ‘different’ is not something an individual would 
aspire to because it is preferable to excel within the boundaries of the normative. 
In society today, it is no longer seen as a negative to be individualist, but instead 
it leads us to strive towards constant improvement, it is therefore normally 
accepted to have a 'me first' attitude.  
Thinking like Beck, it is thus logical to try to get in a position where the best 
possible result can be gained. Dencik uses the term ‘Detached Efficiency’48 as 
an expression for the individual being judged on its performance rather than on 
who she is. This relates to Subject 5 in the sense that she believes that people 
with lower grades are stupid and therefore less attractive company. Roughly put 
this also relates to Mørch & Andersen’s concept of ‘what do I get out of it’, 
where weighing pros and cons is the way to make decisions.  
RUC, for instance, offers an interesting subject, that is a positive, but the 
grade average is low, which may have some consequences, that is a negative. 
The individual then decides which weighs more heavily and makes a decision 
based on that.  
Subject 3 has mixed feelings of what type of education she might lean 
towards, ranging from a humanistic program to architect, but one thing that has 
to be present is an environment that encourages social interaction during the 
actual studying. Unlike the varying opinions of the other subjects, she stated that 
RUC might be the institution she identifies with the most.  
The reasons for this being that RUC focuses on group work and the fact that 
her two brothers, who previously attended RUC, spoke of the environment in 
positive terms. She is still in the process of weighing the pros and cons of the 
possibilities available to her. Apart from the social aspect of her education was 
the fact that the education she chooses can be developed into a job position.  
                                         
48 Dencik, L Growing Up in the Post-Modern Age: On the Child’s Situation in the Modern Family, and the 
Position of the Family in the Modern Welfare State, 1989, p.172 
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A traditional university, like KU, has a historical perspective as being for the 
elite. This notion may still linger, and this is what Subject 1 identifies with. At 
the same time, Subject 5 uses, as mentioned, the grade point average, as a 
parameter to measure the quality of a given education. This also applies for the 
students attending the educations, as she states that she is afraid to end up in a 
class with ‘a bunch of dummies’. Again, it is a sphere she does not want to be 
identified with, as she does not perceive herself as a ‘dummy’.  
 It can be argued that this could be a sign of ‘Network Sociality’49 as Wittel 
describes it. If we view studying at universities as ‘Networking Events’50, it 
seems obvious to be picky about which one to attend. There is a limit to how 
many of these events you can attend, and the contacts you create will possibly 
be of value throughout your life. Combined with the egoism connected to 
Individualization this creates a movement that prioritizes the academic level of 
the fellow students since these will become important contacts in the future.  
Attending university is therefore a long-term investment in many ways. 
Mørch & Andersen’s view on the contexts we navigate in is that we choose 
them actively in shaping ourselves as the individuals we want to be.  
“[…] individualization has increasingly become an issue of individual 
development inside a new paradigm of social integration.”51 
At first, the social context appears not very important Subject 2 by him stating 
that he can always place his social context somewhere outside the institution he 
might end up choosing. He then notes quite contrarily that he does not see 
himself fitting in at an institution such as CBS. Thus he is aware of which type 
of social context, which would probably accept him, and his statement of social 
life being secondary to studies therefore seems less genuine.  
                                         
49 Wittel, A, Toward a Network Sociality, 2001 
50 Wittel, A, Toward a Network Sociality, 2001, p.56 
51 Mørch, S & Andersen, H Individualization and the Changing Youth Life, 2005, p.67, l.11-12 
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Subject 2 is thus a contradiction to the notion of ‘Individualist Behavior’52 
presented by Beck.  
According to him you are meant to present yourself as the most perfect 
version of you. By stating that he does not see himself fit in with an institution 
as CBS, which carries with it a certain image in the public opinion, one that 
seems to perfectly embody Individualist Behavior, he measures his own value 
against the prejudiced values of a CBS sphere and concludes that it is not one he 
can be a part of.  
This claim can be understood through Bauman’s notion that we are part of 
several communities but that our connections to them are more brittle and less 
binding than ever before, because he clearly sees himself as having the ability to 
use the community that is University solely for learning while his social needs 
can be fulfilled in a different community. 
By opting to use the community of University in this way he embodies the 
liquidity with which we connect ourselves to these different communities, and 
uses the fact that we are no longer born into any pre-destined group in which we 
live our entire lives, but are constantly part of many different communities that 
together fill the void left in the wake of the absence of a predetermined 
community because as Bauman notes: 
“The disintegration of the social network, the falling apart of effective 
agencies of collective action is often noted with a good deal of anxiety and 
bewailed as the unanticipated 'side effect' of the new lightness and fluidity of the 
increasingly mobile, slippery, shifty, evasive and fugitive power.”53 
Thus Subject 2 actively seeks to influence the spheres in which he exists.  
                                         
52 Beck, U A Life of One’s Own in a Runaway World, 2001, p.27 
53 Bauman, Z Liquid Modernity, 2001, p.14, l.15-19 
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As Beck writes, we constantly find ourselves moving around in different 
spheres and when Subject 2 talks about choosing his own spheres he is actively 
shaping his Biography. According to Bauman the reason we connect ourselves 
to these different groups is that the absence of a clear goal, and the constant 
stream of choices, has left us with so much uncertainty that we try to hold to 
anything that will, at least, take partial responsibility for giving our lives reason, 
in an effort to diminish said uncertainty. 
Beck speaks of a transition from ‘Place Monogamy’54 to ‘Place Polygamy’55. 
This means a transition from being connected to one geographical place to being 
tied to several places at once. 
“Whether voluntarily or compulsorily or both, people spread their lives out 
across separate worlds. Globalization of Biography means place polygamy; 
people are wedded to several places at once.”56 
This is what Beck calls ‘Globalization of Biography.’57 Subject 2 studied in 
Australia between ‘folkeskole’ and ‘gymnasium’ could mean that he has 
developed a connection to Australia, which could indicate a ‘Globalized 
Biography.’58 
In contrast to this we have Subject 1 who states that it is important for her to 
stay in, or very near, Copenhagen when considering her future education. She 
displays a tendency of place monogamous Biography since she apparently has a 
strong connection to this specific geographical location.  
                                         
54 Beck, U A Life of One’s Own in a Runaway World, 2001, p.25 
55 Beck, U A Life of One’s Own in a Runaway World, 2001, p.25 
56 Beck, U A Life of One’s Own in a Runaway World, 2001, p.25 l.25-27 
57 Beck, U A Life of One’s Own in a Runaway World, 2001, p.25 
58 Beck, U A Life of One’s Own in a Runaway World, 2001, p.25 
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It may very well be that this connection is caused solely by the presence of 
certain qualities that fit her situation and intended purpose better, but one could 
argue that her towards geographical diversity, namely that she only 
acknowledges the qualities of one local area, can be seen as a direct effect of 
Globalization as she chooses to ignore the possibilities of an increasingly bigger 
world and place her focus on one area alone. 
While deciding on a university and weighing the pros and cons, the fact that 
Subject 1 sees the location as important could be interpreted as her attempt to 
hold on to the familiar context of her home sphere, while entering a new context. 
Mørch & Andersen exemplifies this when referring to context, and how 
individuals navigate between them when forming their Biography. The anxious 
event of embarking on something as important as coming to e.g. a new 
university where you begin a new social life, might be softened by staying 
geographically close to friends and family. This familiar solid places her in 
equilibrium between old and new contexts.  
Because the theories, presented in the subjectivity chapter, seem to fit so 
easily with the statements made by our interviewees one could easily, one could 
argue that it seems the difficulties and demands noted in said theories generally 
fit the situation that our interview subjects find themselves in. 
RUC 
In our historical account of the University, we have explained how the 
University is a very broad concept than it initially appears to be. It has seen 
many different iterations throughout the ages and has had its structure redefined 
more than once. In the following section we will use some of the same theories 
we used in the previous section to see if some of the same influences that 
permeate the individual can also be seen on an institutional level. 
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Having to cope with Bauman’s notion of Liquid Modernity59, one could argue 
that RUC has undergone the process of Individualization, the same process as 
the individual has undergone, meaning that all forced to choose an individual 
subjectivity through choices. RUC has been forced to negotiate its position in 
the world in much the same way as the individual and is therefore arguably 
subjected to the same effect. 
According to Beck, life in the Runaway World60 is defined by constantly 
having an active role in the structuring of the demands placed upon you. This 
point is exemplified by RUC in the sense that the institution must constantly, 
and actively so, strive towards catering both for the individual student's needs 
and the needs and wishes of the government, all the while also attempting to 
hold on to the Humboldtian values the university was founded upon. 
RUC is therefore forced take an active role in negotiating the demands and 
wishes of these different influences in an effort to remain relevant in a Runaway 
World61, or risk being left behind. 
Another aspect of the Runaway World is being experimental in the sense that 
no predetermined models are helpful in the conduct of ones life. 
This applies to RUC, in the way that this was the process in which RUC was 
made. Erling Olsen found the structure of KU insufficient, and since plans were 
being made to build a new university, he improved and reshaped the preexisting 
model and it into what became the original idea of RUC. 
                                         
59 Bauman, Z Liquid Modernity, 2001 
60 Beck, U A Life of One’s Own in a Runaway World, 2001 
61 Beck, U A Life of One’s Own in a Runaway World, 2001 
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He was inspired by the Humboldtian model which, as we explain in the 
history chapter, is the ideal of being partially independent from the government 
and teaching knowledge in relation to theories, Wissenschaft62, and applying it 
to a greater picture, Bildung63. RUC sought to implement these ideas in a way 
that would fit the underlying ideology and the focus on previous grievances of 
students in other Danish universities.  
RUC adopted the Humboldtian ideas and applied them to the teachings by 
putting a greater focus on independent research work and a closer cooperation 
between teacher and students. 
RUC’s foundation was not solely built on the Humboldtian ideas, another big 
part was the Marxist ideology of the working class. This was connected to the 
idea of university for all, which was introduced around 1970. According to 
Mørch & Andersen, this political decision of ‘education for all’64 had severe 
consequences for the class distinction in the Danish Education system, since it 
dictated that young people now had equal opportunities for education, jobs and a 
future.  
“From around the 1970s, the Danish educational policies of ‘equality 
through education’ and ‘education for all’ delivered the last attack on 
educational class privileges.”65 
The Marxist ideology has also had a great influence on RUC’s developing 
process, an ideology that strives for a utopian goal of a united, socialistic 
society. This idea is, according to Bauman, utterly impossible.  
His theory of how the modern society is constructed, suggests that it is liquid, 
and so an end goal is never going to be a reality.  
                                         
62 Kump, R J G. Stanley Hall’s efforts to implement the Humboldtian University ideal at Clark University, in 
Worcester, Massachusetts, USA, 1996, p.40 
63 Kump, R J G. Stanley Hall’s efforts to implement the Humboldtian University ideal at Clark University, in 
Worcester, Massachusetts, USA, 1996, p.40 
64 Mørch, S & Andersen, H Individualization and the Changing Youth Life, 2005, p.64 
65 Mørch, S & Andersen, H Individualization and the Changing Youth Life, 2005, p.64 l.34-36  
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At the same time he states that the idea of this final destination is something 
that is being reinforced by the liquid society, since people still seek something 
solid to hold on to.  
The wish to have a fixed goal in sight is also seen in the way universities, 
including but not limited to RUC, try to hang on to old traditions and structures.  
When RUC was founded, it had some difficulties being accepted as a ‘proper’ 
university in Danish society, since the ideology from the Humboldtian Model 
was completely different than the structure of the traditional university already 
implemented in society with the Danish Education Model. 
This difference between the pre-existing Danish university structure and the 
alternative that RUC sought to create caused interference consisting of the 
government seeking to control and conform the universities of the country. The 
government influence over universities is very apparent in relation to RUC since 
this institution has been a topic of political discussion since its founding. RUC 
has been subjected to special governmental interventions, which specifically 
enforced the influence the government had on it.  
One of the discussions was whether or not RUC should even continue as a 
University and as mentioned earlier this resulted in a vote in Parliament where 
RUC survived by just one vote. Since then RUC’s self-governance has 
diminished, the rector is hired from outside, the board of directors and new 
study reforms have restricted its playing field. RUC is hereby caught between a 
strong focus on its original Humboldtian core values while still having to cater 
to the governments wishes of streamlining the educational system. 
The influences RUC is subjected to, are not limited to governmental 
interferences and a wish to hold on to its Humboldtian roots, but also 
encompasses the wishes and needs of the students. 
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Beck notes that in today’s society the individual is no longer passively shaped 
by its surroundings but, rather, plays an active role in defining said 
surroundings. When RUC was founded, the influence of the ‘68 movement 
contributed a great deal to its foundation and, while the importance of these 
influences has been greatly diminished in recent times, it is still visible.  
This is potentially problematic because the socialist and Marxist views, which 
focus heavily on the individual being shaped by its surroundings, stands in direct 
contrast to Beck's notion that the individual has begun to take an active part in 
shaping its surroundings. Thus it is arguable that the founding ideology is 
directly at odds with the type of student that permeates RUC in current times. 
According to Bauman we see it as a given in contemporary society that every 
individual has to be capable of critical thought and able to apply it to its 
surroundings.  
This suits Becks notion of individuals wanting to actively shape their 
subjectivity well, and therefore also implies that the founding ideology of RUC 
is not relevant for the students. It should be noted that, although RUC's political 
tendency may serve to scare off some, the strong focus of a critical view of 
contemporary society also serves to render it decidedly relevant because it 
promotes critical thinking in its students. One could therefore argue that the 
background of RUC cannot be used as a solid indicator for its current and future 
state, as is usually the case in historical investigations, since RUC is partially 
created through its students, and since they are ever changing, RUC needs to be, 
as well. 
These influences all push and pull RUC in different directions and so RUC 
has to negotiate the restrictions of the government, the demands of the students 
and their own Humboldtian and Marxist aspirations, trying to define itself in the 
process.  
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As these restrictions and demands change RUC must again try to negotiate 
and adapt to the new context and just as the subject RUC finds itself in what 
Mørch & Andersen call ‘Fragmented Contextualization’66. 
 
Discussion  
 
                                         
66 Mørch, S & Andersen, H Individualization and the Changing Youth Life, 2005, p.75 
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When viewing the two models in relation to one another they seem very 
similar, and rightly so. The similarities between the two models run deeper than 
the superficial structural similarities evident by viewing the models as one could 
argue that the influences that affect RUC; the students, the government, and the 
focus on Humboldtian values, could easily be likened to the myriad influences 
that permeate the entirety of an individual’s life.  
RUC is shown here to be defined in the negotiation of its connection to the 
spheres and contexts, exemplified in the model by the arrows drawing RUC in 
different, and sometimes opposing, directions. The same definition can easily be 
applied to youth, although it should be noted that the influences given in the 
boxes that draw on youth are but examples and could easily be exchanged with 
any other given possible influences.  
As both young people and RUC can be seen as defining themselves in relation 
to a negotiation of these influences it appears that both Beck’s notion of social 
spheres and Mørch & Andersen’s theory of contexts fit perfectly on both an 
individual and institutional level. 
One could argue that RUC as an institution is subjected to many of the same 
influences from different spheres that play a part in shaping the individual. This 
claim is augmented by the fact that both the individual and the institution must 
constantly, and actively, strive to be relevant and satisfy the needs placed upon it 
by the relevant spheres and contexts. This is evident through the statement made 
by Subject 1, where she muses that parents in general rather saw their kids 
studying medicine. This statement, though made in a light hearted manner, could 
indicate at least partially, a need to, fulfill the wishes of a sphere, in this case: 
parents. 
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This could indicate a feeling that her parents, one of the strongest 
Gemeinschaft67 relations, was setting a standard which she should strive to live 
up to, and also that this standard, while set by a Gemeinschaft relation, could 
further her in the way of Gesellschaft68, in the way that it would be beneficial for 
her later in her life, as part of society. 
This idea of a clear connection between her satisfying Gemeinschaft and 
bettering her Gesellschaft fits well with Bauman’s argument that an individual 
always considers itself an individual first and foremost and a member of 
community second. He would thus argue that her main reason for following the 
wishes of her parents is, that she has determined that it would better her own 
situation, and that making her family happy is therefore truthfully only of 
secondary concern unless doing so betters her own options. 
In this relation, an argument could also be made for the subjectiveness of 
these values given to educational programs such as medicine that can be seen as 
an education with more ‘worth’ than others. This was certainly the case for 
Subject 1. Tönnies makes a point about how these given values are inherently 
subjective. One educational program might not, in the eyes of society, be better, 
or worth more, than another, however the individual has a tendency to place 
greater intrinsic value in one subject or another when viewing them in relation to 
each other.  
This placement of inherent value upon the subject of medicine is, according to 
Bauman, a remnant of the previous era where such a placement of value was 
commonplace. Subject 1’s statement goes against his notion that such judgments 
are no longer used, as Beck would argue that the traditional values of different 
institutions have ceased to exist and that we are now left with outdated 
categories that are still readily applied on an institutional level but have ceased 
to provide any meaning what so ever for the individual. 
                                         
67 Tönnies, F Community and Society (Gemeinschaft und Gesellschaft), 1887, p.191 
68 Tönnies, F Community and Society (Gemeinschaft und Gesellschaft), 1887, p.191 
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As mentioned previously, RUC suffers from an inherent confusion: an 
identity crisis, if you will. The issue is that RUC is built upon the European 
concept of the University, which is a fluid concept. Moreover, RUC tries to be a 
reaction to the traditional university, but how do you become the opposite of 
something, which is not easily defined? It is an obvious problem that if you try 
to stand in opposition to something that changes, you have to change yourself in 
the same pace as that which you stand oppose to. This is a problem because, one 
could argue, that the students at RUC attempts to use it as a solid point of 
reference in an otherwise liquid existence. The students believe they have 
chosen something safe and consistent, but this is an illusion. 
Our Subjects also touch upon the difference between different institutions of 
higher education, especially a comparison between RUC and KU. Here almost 
all of them seem to be more attracted to the more traditional model and structure 
of KU. According to Bauman this could be caused by the effect from the 
postmodern period, where individuals feel more attracted to the idea of a fixed 
point.  
As a traditional university, KU provides this and therefore might give the 
impression of leading to straighter career paths. However, the idea of KU as a 
traditional university is wrong. In this context "Traditional" is a very wide term; 
a floating signifier. As pointed out earlier in our report, the evolution of the 
University, has been a long and complicated affair, and outcomes such as KU, 
RUC, or even Humboldt, cannot easily be referred to as ‘traditional’, since they 
are all developments and experiments derived from other, older ideas of what a 
University is and has been. 
In our interviews Subject 1 and Subject 5 both voiced concerns that the fact 
that RUC’s generally lower required grade point average signifies that the 
education, and the students attending it, are not on par with their KU 
counterparts.  
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This fear can be explained through Henning Salling Olsen's statement that the 
students of today have changed from focusing on knowledge for the sake of 
knowledge and have begun to focus more on the pursuit of knowledge in the 
interest of bettering their possibilities later in life. As such, he argues, they have 
begun to view themselves increasingly as customers. We can relate this to 
Wittel's concept of Network Sociality. 
This means that we have gone from long-term, sporadically encounters to 
short-term, intense relationships based in networking and exchanging of 
information. This means that you benefit from social relations in terms of social 
capital. If you are in position of a contact that can prove to be useful for another 
of your acquaintances you could gain social capital when you introduce them, as 
the one in need of the contact would 'owe' you a favor. Another benefit from 
making professional contacts is what you could gain in your own endeavors. 
One could argue that university is an example of Network Sociality since 
universities can be seen as Networking Events, because you can benefit in both 
ways from the contacts established when studying. Because of social media 
outlets like Facebook, it is easy to establish, maintain and manage contacts 
created all through your time of study. 
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Conclusion 
 
In attempting to negotiate a life project the contemporary individual is 
presented with a multitude of choices. These are not simply possibilities, but 
also opportunities to be actively deselected69.  
The individual is entirely responsible for its own decisions, which is 
intimidating as there is no longer any help to be found in the previous grand 
narratives such as religion and ideology. These used to provide the individual 
with a sensation of security through which a sense of belonging could be 
experienced. 
This loss of a predestined path leaves the individual in a process of 
continuous re-negotiation between different spheres. The negotiation between 
these is where youth develop their life projects, but is at the same time also 
where the confusion evident in all of our interview subjects is created.  
In this Runaway World70 you take what you need and evaluate everything for 
its pros and cons. Much of the stress inflicted on youth today is the choice of 
education. Youth has to keep up with a continuously evolving world, but at the 
same time is given room to breathe by a society that allows for postponement or 
rejection of choice. 
De-traditionalization renders the Gemeinschaft spheres of family and friends 
liquid, forcing the individual to look for a Gesellschaft community to be their 
zone of stability. Some young people use higher education to fill this void and 
the choice of a university one can identify with thus becomes a very important 
decision.  
                                         
69 Bauman, Z Liquid Modernity, 2001, p.63, l.1-6 
70 Beck, U A Life of One’s Own in a Runaway World, 2001 
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RUC embodies a certain ideology historically imposed on the institution of 
education, one that solidifies its purpose as the driving force behind change in 
society. RUC today is meant to be the conduit through which certain youth, 
personified by our interview subjects, are supposed to bring about this change. 
Something in our current society however, is preventing that connection.  
The grand narratives are dead, the world is running away and what used to be 
solids have become liquid. RUC continuously tries to accommodate a new type 
of student, one born into this world of complexity. This new youth is confused, 
as shown by our interview subjects who either embody individualist behavior or 
are too scared to commit to a future set in uncertainty. They have all the means 
available to them, but the spheres on which they rely and extract everything they 
need, are no longer significant enough to serve as one unifying context of safety 
and comfort.  
RUC tries to adapt to the predicaments of the individual, while the individual 
tries to use the RUC as the solid, tangible sphere to model itself around.  
Individualization has solidified the actor and social structure into a co-
dependency of youth and institution, embodied by RUC and our interview 
subjects, who are chasing each other in a vicious circle that never stops moving. 
Through our analysis we have shown the multiple similarities between these two 
subjects in a contemporary context.  
We therefore argue that both today's youth and RUC can be described as 
subjects affected by the postmodern condition. This means that the choice of 
university which was once a choice of security has now become riddled with 
confusion, insecurity and doubt. In turn this has left youth of today with no real 
guiding compass. The sense of security, still present in the minds of youth, is 
only an illusion and because of this they are left fragile and insecure. 
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Summary 
 
I denne rapport vil vi kortlægge nogle af de problemer der er forbundet med 
at være ung i samfundet i dag, specielt i tilknytning med at skulle vælge en 
videregående uddannelse. Vi har i dette henseende valgt at fokusere på unge der 
netop er ved at færdiggøre deres gymnasiale uddannelser og dermed står over 
for nogle svære valg, der potentielt kan have konsekvenser resten af deres liv. Vi 
har derfor valgt at udføre gruppeinterviews med studerende fra 3.g på to 
forskellige gymnasier, som vi analyserer i rapporten. Vi har ydermere valgt at 
fokusere på RUC for at stille det, som institution, overfor de samme 
problematikker som unge er udsat for i nutidens samfund. Til at analysere på 
disse to kvalitative undersøgelser, bruger vi nutidige teoretikere som alle 
beskæftiger sig med samfundet og de problematikker og udfordringer det er 
forbundet med i dag: disse problematikker inkludere blandt andet en de-
traditionalisering af samfundet og en generel målløshed. Til sidst er en 
sammenligning imellem vores to undersøgelser for at bekræfte at de to niveauer 
bliver påvirket på en sammenlignelig måde. Derefter vil vi konkludere at vi 
lever i et postmoderne samfund og at de udfordringer det bærer med sig, kan ses 
både i vores interviews og gennemgang af RUC. Vi vil til slut konkludere at 
videregående uddannelse fungerer som en af de kontekster unge lever i og 
bruger til at forme sin subjektivitet. 
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Annex 1 
Introduktion 
o Introducer os selv 
o Forklare hvad der er formålet med vores projekt 
o Vi kunne godt tænke os at høre hvad der spiller ind i 3.g’ere valg af 
videregående uddannelse. 
o Ingen rigtige eller forkerte svar 
o Anonymitet!  
Probing questions 
o Hvad har i overvejet at lave næste år?  
o Hvad er jeres syn på RUC? 
o Har i haft svært ved at vælge hvad i vil lave? (hvorfor)  
o Hvor har i hørt om RUC fra? 
o Hvad tror i egentlig vi går og laver på RUC?  
Afslutning 
o ”I har været super gode, og vi er meget glade for at vi kunne få lov 
til at snakke med jer.” 
o ”Kunne vi få lov til at kontakte jer igen?” 
! Fulde navn, E-mail, Telefonnummer.  
 
This is the interview guide we brought with us when conducting our interviews. 
A translation is found in Annex 2. 
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Annex 2 
Introduction 
o Introduce ourselves 
o Explain the purpose of our project 
o We would like to hear about which considerations come into play 
for 3.g’ere when choosing higher education 
o No right or wrong answers 
o Anonymity!  
Probing questions 
o What have you thought of doing next year? 
o What is your view on RUC? 
o Do you have a hard time choosing what you want to do? (why) 
o Where have you heard of RUC from? 
o What do you think we do on a normal day at RUC? 
Round-off 
o ”It’s been great talking to you, thank you so much, it is a great 
help!” 
o ”Could we maybe contact you again later on?” 
! Full name, email, phonenumber 
 
 
